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Units include some or all of these components:

Tips and in-depth content information about the topic presented. Within each
unit, users will find helpful content information about the topic and easy to follow
“tips” to assist in implementing the concepts presented.

Reflection Questions. Reflection questions are intended to prompt critical thinking
and action.

Case Studies. Case studies provide “real life” experiences for users to learn from.
Some cases are based on actual examples and contact information is provided. Some
cases are composites of actual examples. Questions follow each case study and space
is provided below each question to document responses.

Worksheets. Worksheets are designed for users to practice and prepare for key
concepts covered in the unit.

Selected Websites and Readings. These are provided as a resource for additional
learning.

Symbols highlight action or review by the user. Throughout the toolkit, there are
symbols or markers prompting review by readers. For example:

? indicates reflection questions

indicates suggested resources from Learn & Serve America’s
National Service-Learning Clearinghouse

(MR indicates suggested resources and readings

A indicates suggested tools and workbooks
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indicates suggested websites

* indicates a model or an example from the field
Definitions of Key Terms
These definitions help clarify how this toolkit uses several specific terms:

= Service-Learning - Service-learning is a teaching and learning strategy that
integrates meaningful community service with instruction and reflection to enrich
the learning experience, teach civic responsibility, and strengthen communities.

=  Community — People and organizations coming together either through a
common bond or stake in a given interest or set of interests. The term community
can be self-defined or can be geographic. The term community also connotes a
climate to be created.

= Partnership — A close mutual cooperation between parties having shared
interests, responsibilities, privileges, and power.

= Student — A student represents all levels of learning in a higher education
context, including associate degree, undergraduate, graduate, and post-graduate
level learners.
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Unit 1: Understanding Service-Learning

Competencies
After completing this unit, you will be able to:

= Explain the definition, theoretical basis and key components of service-learning
= Describe how service-learning differs from other forms of experiential learning

= Describe the impact of service-learning

Handouts
= What is service-learning?

Introduction

Service-learning is a teaching and learning strategy that integrates meaningful community
service with instruction and reflection to enrich the learning experience, teach civic
responsibility, and strengthen communities. Service-learning is a structured learning
experience that combines community service with preparation and reflection. Service-
learning provides college and university students with a “community context” to their
education, allowing them to connect their academic coursework to their roles as citizens.

Learn and Serve America describes service-learning as a unique opportunity for students
to get involved with their communities in a tangible way through the integration of
service projects with classroom learning. Through this process students become engaged
in the educational process and are able to apply what they learn in the classroom to
problems in the real world as actively contributing citizens. Further information on this
definition of service-learning can be found on the Learn and Serve America website at:
http://www.learnandserve.org/about/service learning/index.asp

= Defining service-learning
= What is service-learning?
= What are the characteristics of service-learning?

These can all be found on Learn and Serve America’s National Service-Learning
Clearinghouse site at:_http://www.servicelearning.org/welcome_to_service-
learning/service-learning_is/

Theoretical basis for service-learning

Seifer and Furco argue that although service-learning is a form of experiential learning,
there are key areas where service-learning departs from traditional models of experiential
learning. For example, service-learning has a greater emphasis on reciprocal learning and
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reflection. Further, service-learning is focused on developing a more engaged civil sector
that can affect real and lasting social change. Service-learning has a more collaborative
grounding in how its goals and objectives are defined and how its curriculum is
structured. The extent to which community dynamics drive course structure and
community organizations function as integral partners is a clear departure from other
forms of experiential learning such as internships or field studies. In other words, the
value proposition of service-learning is not as one-sided as it is with volunteering, nor
does service-learning have the technical or the individual development focus of an
internship or field study. As such, it can be difficult to quantify the success of a service-
learning initiative. This added complexity, combined with service-learning’s differences
from traditional educational models, can make the marketing of service-learning to key
decision makers very challenging in some cases.

Nonetheless, service-learning has been proven as an innovative, effective, and estimable
education methodology that is grounded in scholarship. The Kolb model describes the
key stages that service-learners will cycle through in their educational processes: 1)
concrete experiences, 2) reflective observation, 3) abstract conceptualization, and 4)
active experimentation. Each of these four stages is an integral part of service-learning
that must be fully embraced by students, institutions, and community partners in order for
service-learning’s multi-faceted goals to be achieved.

Service-learning takes into account the needs of adult learners and uses appropriate
methods and resources to facilitate meaningful learning and discovery. These practices
include (Curriculum Development Manual, 2002):

= Reforming the role of the teacher or instructor as a facilitator of knowledge rather
than a controller of knowledge.

= Ensuring that learning by doing is at the center of discovery.

= Engaging the learner in ongoing critical reflection on what is being experienced for
effective learning.

= Ensuring that learners help to direct and shape the learning experiences.

= Ensuring that new knowledge, concepts and skills are linked in meaningful ways to
the learner’s personal experiences.

The impact of service-learning

Service-learning can provide students with “transformational learning experiences.”
Service-learning increases community understanding among faculty and can bring new
directions and confidence to the teaching and scholarly pursuits of the faculty involved.
For community partners, participation in service-learning can contribute to economic,
operational, and social benefits.

Structuring service-learning for success

Evaluations of service-learning programs have explored the factors that are most
commonly associated with successful community-campus partnerships. These factors
included joint planning, a genuine sense of reciprocity, clear definitions of roles and
activities, a comprehensive student orientation and preparation process, and consistent

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health 6
for Learn and Serve America’s National Service-Learning Clearinghouse



Faculty Toolkit for Service-Learning in Higher Education

communication with a primary point of contact on each side. The evaluations have also
found that in order for higher educational institutions to build institutional capacity
around service-learning, they need to clearly define their mission and goals, generate
multi-level support, invest in faculty development, nurture long-term community
partnerships, and integrate service-learning into the administrative structures and policies
of the institution as well as the broader curriculum. For service-learning to really work
for community partners, community partners needed to ensure that service-learning was
closely aligned with their organizational goals as well as complementary to their overall
mission. Furthermore, community partners needed to develop internal structures to
support their involvement in service-learning as well as adopt the perspective that the
students involved in service-learning had valuable skills and expertise to contribute.

Federal support of service-learning

A program of the Corporation for National and Community Service, Learn and Serve
America supports and encourages service-learning throughout the United States, and
enables over one million students to make meaningful contributions to their community
while building their academic and civic skills. By engaging our nation’s young people in
service-learning, Learn and Serve America instills an ethic of lifelong community
service.

Learn and Serve America provides direct and indirect support to K-12 schools,
community groups and higher education institutions to facilitate service-learning projects
by:
« Providing grant support for school-community partnerships and higher education
institutions;
« Providing training and technical assistance resources to teachers, administrators,
parents, schools and community groups;
« Collecting and disseminating research, effective practices, curricula, and program
models; and
« Recognizing outstanding youth service through the Presidential Freedom
Scholarship, President’s Volunteer Service Awards and other programs.

For more information on the Corporation for National and Community Service, see
http://www.nationalservice.gov/. For more information on Learn and Serve America,
visit http://www.learnandserve.org.
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Unit 1 Handout: What is service-learning?

Service-learning has gained recognition as a curricular strategy for preparing students for
their roles as professionals and citizens, changing the way faculty teach, changing the
way higher education programs relate to their communities, enabling community
organizations and community members to play significant roles in how students are
educated, and enhancing community capacity (Connors).

Service-learning as: a structured learning experience that combines community service
with explicit learning objectives, preparation, and reflection. Students involved in
service-learning are expected not only to provide direct community service but also to
learn about the context in which the service is provided, the connection between the
service and their academic coursework, and their roles as citizens (Seifer, S.; Jacoby, B.).

Service-learning is a form of experiential education that:

= isdeveloped, implemented, and evaluated in collaboration with the community;

= responds to community-identified concerns;

= attempts to balance the service that is provided and the learning that takes place;

= enhances the curriculum by extending learning beyond the classroom and allowing
students to apply what they've learned to real-world situations; and

= provides opportunities for critical reflection.

Service-learning is significantly different from other forms of experiential education in
that it:

= offers a balance between service and learning objectives;

= places an emphasis on reciprocal learning;

= increases an understanding of the content in which clinical and/or service work

occurs;

= focuses on the development of civic skills;

= addresses community identified concerns; and

= involves community in the service-learning design and implementation.

References
Connors, K., Kirk Henry, J., and Seifer, S.D. (2000). “Improving the preparation of
nursing professionals through community-campus partnerships,” in Gott, M. (ed).
Nursing Practice, Policy and Change, Radcliffe Medical Press.

Gelmon, S., Holland, B., and Shinnamon, A. (1998). Health Professions Schools in
Service to the Nation: Final Evaluation Report. Community-Campus Partnerships for
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Jacoby, B. and Associates. (1996). Service-Learning in Higher Education: Concepts and
Practices. San Francisco, CA: Jossey-Bass.
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Unit 2: Establishing Community-Campus Partnerships for Service-Learning

“Curriculum development is a process and rests in part on the status of the
community-campus partnership. As the needs of the community become more clear,
and the experience of the faculty and students evolves, the curriculum will be greatly
enhanced (Goodrow, B. et al, 2001).”

Competencies
After completing this unit, you will be able to:

Describe the principles of partnership and how they can be applied to the process of
service-learning curriculum development.

Implement effective strategies for collaboration and “getting to know” your partners.
Develop pre-planning strategies for your partnership’s activities.

Identify resources and partners within the academic institution that can facilitate
planning a collaborative effort with community partners.

Develop mutually beneficial relationships with community leaders and other
stakeholders.

Describe the asset-based approach towards working with communities in a service-
learning partnership.

Handouts
Sample Service-Learning Partnership Agreement
Sample Guidelines and Limitations for Students in Service-Learning
The North Carolina Community-Based Public Health Initiative Authorship
Guidelines

Worksheet

= Guidelines for Writing a Partnership Agreement or Memorandum
= Building Partnerships into All Aspects of Service-Learning

= Partnership Assessment Tool

Introduction

This unit provides key strategies for developing effective and meaningful community-
campus partnerships for service-learning. For those who have established effective
partnerships, the material presented in this unit may help “fine-tune” problem areas. Even
if users identify their partnership as “advanced,” it is recommended that the material in
this unit be reviewed. In addition, the worksheet materials presented in this unit will
provide an opportunity to assess the partnership and its effectiveness. More information
about assessment of the partnership can be found in Unit 3.
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The Principles of Partnership: The Foundation for the Community-Campus
Partnership

A growing body of literature focusing on collaboration and partnership building amply
describes the challenges of developing successful partnerships (Flower, 1998; Lasker,
2000; Maurana, 2000). In 1998, Community-Campus Partnerships for Health board of
directors and conference participants established “Principles for a Good Community-
Campus Partnership.” Revised in 2006, these principles, or values promoted by these
principles, have often been cited as the underlying force for success among many
partnerships.

Community-Campus Partnerships for Health (CCPH) Principles of Partnership

1. Partnerships form to serve a specific purpose and may take on new goals over
time.

2. Partners have agreed upon mission, values, goals, measurable outcomes and
accountability for the partnership.

3. The relationship between partners is characterized by mutual trust, respect,
genuineness, and commitment.

4. The partnership builds upon identified strengths and assets, but also works to
address needs and increase capacity of all partners.

5. The partnership balances power among partners and enables resources among
partners to be shared.

6. Partners make clear and open communication an ongoing priority by striving to
understand each other's needs and self-interests, and developing a common
language.

7. Principles and processes for the partnership are established with the input and
agreement of all partners, especially for decision-making and conflict resolution.

8. There is feedback among all stakeholders in the partnership, with the goal of
continuously improving the partnership and its outcomes.

9. Partners share the benefits of the partnership's accomplishments.

10. Partnerships can dissolve and need to plan a process for closure.

The power of a community-campus partnership can bring diverse groups of people
together to identify new and better ways of thinking about building communities and
strengthening higher education. By establishing the partnership on the principles
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presented above, the partnership is well-positioned to focus on the pre-planning and
planning strategies necessary for the development of a service-learning course. These are
also key principles that can encourage the institutionalization, growth, and sustainability
of both the partnership and the service-learning curriculum.

Integrating Community-Campus Partnerships for Health Principles of Partnership
and Service-Learning

Principles #1 and #2: Specific purpose and agreed upon mission, values, goals,
measurable outcomes and accountability

The first step towards agreement in these areas is to discover the questions each side has
for the other. Institutional representatives may have questions as to the mission and
strategies of the community partner, and the community organization may have questions
regarding the institution’s curriculum building process and self-teaching opportunities.
Once perspectives and agendas are better understood, a negotiation and prioritization
process should be used to distill the areas of mutual agreement that can be used to piece
together the beginnings of a working relationship.

Principle #3: Mutual trust, respect, genuineness, and commitment

These elements will become stronger over the passage of time, but it’s critical to
highlight their importance at the very beginning stages of relationship building. The main
message is that each side needs to offer up genuine respect for the other in terms of the
value and importance of the resources, perspectives, knowledge, and time each side
devotes to the partnership. Even though partners may look different, dress and speak
differently, it’s important for both sides to reserve judgment and to maintain an open
mind as to the motivations of the other party and the quality of what each side brings to
the table.

Principle #4: Build on strengths and assets, builds capacity, and also addresses needs
Assessment can be productive, even at the beginnings of partnerships. The conversations
that were held while discussing the first two principles should provide a base upon which
to maximize each side’s assets while also determining areas of weakness or need that can
be further developed through the partnership. Establishing a history of assessment will
also pave the way for rigorous and meaningful evaluation as the partnership evolves.
Further, until issues and needs are revealed, no true understanding or honest partnership
will develop.

Principle #5: Balance power and share resources

Many institutions assume that their community partners hold limited power and that it’s
necessary for the institutions to “build them up.” However, this is not always the case.
Power dynamics must be carefully assessed and then, if necessary, methods of power
redistribution should be considered. Once a more equitable balance of power is in place,
resources can be more effectively shared. Partners should also be creative as to how
resources are defined. Resources are not just financial, but can also include people,
supplies, space, or knowledge. Appreciation and energy can also be seen as resources that
can be and should be shared and celebrated by partners.
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Principle #6: Clear, open, and accessible communication

The key to successfully addressing this principle is establishing real accessibility.
Participants were advised that voice mail simply does not suffice in this case. Email and
regular in-person meeting times were noted as much more desirable. In addition, two-way
site visits where each partner visits the other were strongly recommended.

Principle #7: Agree upon roles, norms, and procedures

Many partnerships begin with the discussion of roles and procedures. However, if values
and goals aren’t aligned, and if mutual trust and effective means of communication have
not been established, the process design phase is unlikely to go smoothly or to have
successful, lasting results. Thus, it is strongly recommended that parties address the first
six principles before embarking on the course of designing processes and defining roles.

Principle #8: Ensure feedback among all stakeholders

Again, the idea here is to use feedback from all parties involved to inform process and
program refinement. Gathering feedback is an effective way to show respect for partners,
but incorporating that feedback into evaluation outputs and program design reflects a true
appreciation of each partner’s perspective.

Principle #9: Share the credit

Credit can also be defined in this context as appreciation, and appreciation can be shown
in a variety of ways. It is important for each partner to share credit and show appreciation
for the other partners, whether it’s through financial methods or a mention in an
organization’s annual report or newsletter.

Principle #10: Partnerships evolve and can dissolve

Effective partnerships must have the capacity and patience to consider and embrace
change as they develop. Partnerships can be viewed as living organisms that must be
nurtured over time. Not all partnerships do or are meant to last forever. This needs to be
acknowledged and anticipated.

Assets-Based vs. Needs-Based Approach to Service-Learning

When assessing a community, university partners tend to focus on the problems,
deficiencies, and needs of its constituencies. As such, universities and institutions often
enter a community intending to “fix” and to “help.” However, this approach can drive
community leaders and groups to feel marginalized and to disengage. If community
members don’t establish their own vision for the future of their community and the
strategies for getting there, most university actions are not likely to effect real and lasting
change. However, if community members are actively mobilized and invested in
community development, the likelihood for real progress is greatly strengthened. Thus, a
“develop” versus “fix” orientation encourages institutions to first discover community
assets and then devise ways build upon them.

Following the model for asset-based community development set out by Kretzman and
McKnight in Building Communities From the Inside Out, there are three levels of assets
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to be considered: (1) individuals, (2) associations, and (3) institutions. Within these asset
groups exist, for example, grandmas that provide free daycare to their families, active
parent-teacher associations, neighborhood block captains, and tenant associations.
University members and the practice of service-learning can be seen as external resources
that can expand the capacity of these pre-existing groups to develop and strengthen their
community. Service-learning can be most effective when it is able to connect not just
with other major institutions, but also with entities in each asset level, as well as when it
can provide linkages between community assets that did not exist before. These links can
create new powerful networks and avenues for information flow and resource sharing.

Key Takeaways:
1. Begin partnerships by assessing and building upon the value and importance of
what each side brings to the table. Be creative as to how resources and assets are
defined.

2. Find areas of common ground in terms of values and goals before defining roles
and processes.

3. Don’tjust “help” communities. Instead, provide resources that communities can
use to develop their capacity to help themselves.

4. Establish real and accessible channels of communication, and be rigorous in your
dedication to comprehensive evaluation and intentional change.

Tips for getting started

The following tips are designed to help you think through the steps involved in 1)
forming a partnership, 2) establishing the pre-planning activities of the partnership, and
3) developing operational strategies for a partnership planning committee. These tips
assume that you are playing a lead role in developing the partnership. If you are joining
as a member of a partnership, then many of these tips will still apply. The order of the
activities discussed below may vary depending on the status of your community-campus
partnership’s focus and experience.

Community partners frequently express the thought that academic institutions *“ask for a
lot” from the community partners with whom they work. Thus, not surprisingly, faculty
express occasional difficulty in convincing community organizations to commit to
service-learning. Many strategies can help academic institutions better communicate the
value proposition that service-learning can provide to community partners. For example,
service-learning provides an opportunity for community members to have a voice in how
the next generation of college graduates is trained and educated. Service-learning, when
designed well, can help community partners form links and create new networks with
other associations, institutions, and individuals active in bringing change and
improvement to the community. In addition, association with an academic institution can
provide enhanced legitimacy and validation in a community partner’s fundraising efforts.
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Even though the students will be interacting with the community organization for a short
period of time in the context of the class, these future graduates should also be viewed by
the community partners as potential future donors and potential future volunteers.
Additionally, students can still provide short-term benefits to community partners, in the
form of their energy, ethnic or socioeconomic diversity, and fresh perspective. Students
can also be sources of third party evaluations, and the work that students do through
journals, papers, and portfolios can be very enlightening in terms of how the programs
and the mission of a community organization are seen through the eyes of outsiders.

Forming a service-learning partnership:

Examine the historical legacy of the relationship between your school/university and
its surrounding communities. Historical information will contribute to and shape the
development of the partnership. Have there been instances of exploitation, mistrust, and
misunderstanding between the school and communities in the past? If so, have the
concerns been resolved and addressed? Have there been instances of success and positive
contributions? If so, how have these successes and contributions been recognized and
celebrated? Interviewing leaders on campus and in the community can help you to gain a
broad, balanced, and honest perspective. Acknowledging and being up-front about this
historical legacy can help in achieving successful community partnerships.

Identify your partners and know your community: Are you teaching or developing a
service-learning course that will determine the type of community partners that must be
involved to teach the course content, or do you have existing community relationships
around which you plan to build a service-learning course?

In either scenario, it is very important that you “know your community.” The process of
knowing your community and identifying new or additional partners can be achieved in a
variety of ways. You may begin by becoming acquainted with people in the
community by being an active observer and listener. What are others telling you about
the community? What are the nuances, culture, and traditions of the community? An
appreciation and respect for the community will happen at a natural pace when you
become more involved by attending or joining community events and groups, such as
town meetings, K-12 activities, religious and spiritual events, or other social forums.
Developing relationships in the community you live and work in provides an opportunity
to meet new people and address the larger concerns of those around you together. By
visiting with the local volunteer center, a directory can be located with a listing of
agencies in the community that may be addressing issues of similar interest. If a
volunteer center does not exist in the community, the local church, synagogue, United
Way, or school may have resources that provide assistance in the development of the
partnership. Finally, you may be able to build from existing community relationships
through volunteer activities, or other community partnerships.
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“Get to know” your partners. Partnerships that have demonstrated the greatest success
highlight the importance of inclusion, rather than exclusion. Throughout the course of the
partnership’s activities, it is also important to develop personal relationships. Getting to
know each other is an ongoing process and requires time, patience, flexibility, and
humor. It is important to try to understand all persons and their perspectives. What is
their culture, background, values and hobbies? In addition, you may wish to refer to Unit
8 and review the suggested readings related to cultural competency.

Involve key decisions makers in the partnership. If key decision makers, including
academic and community leaders, are not directly involved in the partnership, then it is
important to share information with them about the role and function of the partnership.
Their assistance and involvement could be critical in later stages of the partnership’s
activities.

Pre-planning activities for a service-learning partnership:

Identify each partner’s skills and assets. Once all of the partners have been identified,
it is important to have a clear understanding of each person’s skills and assets. In an
effort to identify individuals’ skills and assets, you may wish to take an inventory of each
stake holder’s key strengths and assets, noting how their strengths may contribute to the
fulfillment of the partnership’s activities. What skills and assets do they bring to the
partnership?

Identify roles of partnership members. Before you launch your activities, it is
important to determine the roles that each person would like to play in carrying out the
partnership activities. As your partnership evolves, encourage each individual to stretch
the limits of their experience. For example, if you tend to enjoy and rely on your strength
in facilitating meetings, you may wish to take on a new responsibility which allows for
more skill development for yourself and for others.

Foster leadership and skill development among partners. Irrespective of each
individual’s role in the partnership, there should be opportunities for leadership
development among the group. For example, you may wish to invite an expert in public
speaking to meet with your group to provide tips on effective presentations to large
audiences, or you might invite members to attend a meeting on effective leadership skills.

Identify resources. Once the core partners have been identified, it is important to
catalogue available financial and human resources. In some cases, it may be possible to
identify resources that are available through in-kind donations from participating
planning committee members or other organizations that are committed to the
partnership’s mission and goals. Assuming some resources are in place, and there is
agreement that the partners would like to work together, the work may begin! One way to
formalize the partnership’s work is through the establishment of a partnership agreement
or memorandum.
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Develop a partnership agreement or memorandum. The purpose of a partnership
agreement or a memorandum is to begin the process of formalizing the partnership, and
to establish the foundation for the partnership’s activities. The agreement or
memorandum will address the goals and objectives of the partnership, as well as the roles
and responsibilities of those involved in the partnership. The members of the partnership
must identify the appropriate terms and language to convey the guidelines for the
partnership. In some cases, the term “agreement” may appear like a legal document. It is
important to shape the guidelines in a way that feels most comfortable to the members of
the partnership.

A service-learning partnership planning committee

Form a service-learning partnership planning committee. How are decisions made?
How is work carried out? How are activities planned and priorities set? In many cases, a
planning committee is formed to undertake planning and organizational activities. The
committee members consist of different leaders who are dedicated to carrying out the
partnership activities. These leaders may include students, community members, faculty,
civic, business leaders, and others. It is important to understand how the size of the group
will affect the work of the committee; for example, the larger the group size, the greater
the likelihood for networking and sharing of resources. A smaller committee size, on the
other hand, will increase the likelihood for consensus and quick action. Depending upon
the size of the group, those involved in a partnership may wish to rely on a group of
advisors or an informal network of people who can offer advice and support to the
committee’s work. The committee’s values such as mutual respect, sharing of knowledge,
openness to new ideas, and inclusiveness will serve as the foundation upon which the
committee performs its work. The committee may wish to refer to the CCPH’s Principles
of Partnership mentioned earlier in this unit to guide the committee’s work and decisions.

Once the committee has been formed, the committee must:

Establish an agenda with special focus on the development of goals, objectives, and
strategies. General brainstorming using creative “free flow” techniques will help
generate ideas about the partnership’s goals, objectives, and strategies. This approach
fosters inclusion and a respect for diverse ideas and opinions during the planning process.

Establish governance, shared leadership and decision-making structures.

Sharing power and leadership can be fostered by rotating leadership positions within the
structure of the planning committee. This strategy may create a greater sense of
ownership of the committee’s activities among all committee members rather than
relying solely upon one or two committee members. It may also improve communication
between committee members and improve attendance at committee meetings.

Establish a place for your planning committee to meet. In the spirit of sharing power
by rotating different positions of responsibility, committee members may also wish to
rotate places to meet. By changing places to meet, committee members are introduced to
new settings such as a community center, clinic, or university, and have an opportunity to

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health 18
for Learn and Serve America’s National Service-Learning Clearinghouse



Faculty Toolkit for Service-Learning in Higher Education

learn more about the community. Rotating meeting settings may also help dispel the
notion that any one partner on the committee “owns” the partnership and the process.

Establish useful methods of note taking. How will discussions from the meetings be
documented? Will they be taped and transcribed or will notes be taken manually?
Keeping consistent and well documented notes from the meetings is critical. All
documentation from the meeting can be collected in a binder or shared online for those
who were not able to attend the meeting.

Establish systems to evaluate the meetings. At the end of each planning committee
meeting, members may wish to assess the effectiveness of the meeting and ways to
improve future meetings. For example, the facilitator of the meeting may use the
technique: Stop (what should we stop doing?), Start (what should we start doing?),
Continue (What is working well that we should continue). Committee members may
write their responses on index cards or a standard form for shared discussion.

Establish methods of communication. In this high-tech era, there are many different
gadgets and tools to foster and deliver communication. The trick is finding the best
communication method for the partnership. What methods of communication will the
partnership committee rely upon, and how often will the committee communicate with
one another? These questions are vital; keeping one another informed of progress,
challenges, and requests will steer the level of momentum achieved by the committee. If
committee members decide to use electronic communication, it will be important that
each member has electronic access. The university may wish to contribute computers or
electronic access to community members who may not have easy access to technology.

Determine and design the partnership’s planning process. Once the planning group’s
goals and objectives are identified, the group can explore and discuss the planning
processes for its activities. How can the partnership be better organized for success?
Answers to this question will guide the planning committee’s strategy for carrying out its
activities, mission, values, and more. In addition, the committee may consider the
following questions to assist in designing the planning process: What will the process
entail? How long will it take? What results are we seeking and how will we know when
we are finished? Who will do the work? Working through a process to answer these
questions will develop a stronger foundation for the success of the partnership.

Identify methods of accountability. Identifying methods of accountability will help the
committee and its members “stay on track” and reward itself for achieving small and
large milestones. Methods of accountability can take the form of self and committee
assessment and evaluation through informal (unstructured conversation and feedback)
and formal ways (focus groups, surveys, etc).

Develop a risk management plan. Identifying accountability methods may also be
important when conflicts or disagreements arise. Articulating roles, responsibilities, and
forums for dispute resolution can be critical factors in the success of the partnership.
There will be conflicts that emerge during partnership activities. It is essential to plan for
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them as much as possible. One method to prepare for future conflict is to develop a risk
management plan. Recommended approaches to managing risk for those on the
university side include signing agreements with community partners, clearly
communicating to students that they would never be expected to put themselves in a
situation where they felt uncomfortable or unsafe, and encouraging graduate and
professional students to join professional associations, as those groups usually provide
some form of liability protection for internship-like situations.

In addition, comprehensive training and orientation, (provided by both the institution and
the community partner), for students entering into new community environments or
clinical settings can be highly effective, especially when that orientation sets out a clear
code of ethics and expectations as to behavioral norms. For example, students that go into
clinical settings and have a bad experience but are reluctant to report it either because
they blame themselves, are fearful of repercussions, or feel that the special needs of the
client population or partner excuse the situation. Clearly this is something that should be
avoided. Course directors should ensure that students are fully aware of the risk
management policies of their academic institutions, as well as their role and
responsibility in upholding those policies. Lastly, some academic institutions have
expanded institutional review board oversight to student as well as faculty research
projects. Any applicable standards or restrictions set by such a body should be discussed
and clearly understood by all parties involved.

Risk management is also pertinent for community partners. Many organizations that work
with children require incoming students to be screened for past convictions or to undergo
similar reference checks or fingerprinting. Again, a student orientation can be effective to
set boundaries, communicate standards, and discuss expectations.

Develop a partnership assessment plan. Over the course of the partnership’s activities,
how will you know that your overall partnership has been successful? There are a variety
of assessment tools that measure the effectiveness of partnerships. The partnership
planning committee may be interested in participating in an assessment exercise through
the completion of these tools.

Develop a plan for sharing credit and recognition among partnership members. Unit
6 mentions the importance of developing a dissemination plan for sharing important
information related to the partnership’s activities. This may include disseminating
research-based findings and informative marketing material through in-person
presentations or print sources. In the case of print publications and articles, is important
to discuss how information will be shared and who will receive the credit for authorship.
The handout titled, “The North Carolina Community-Based Public Health Initiative
Authorship Guidelines” is an example of how credit is shared among authors. Authorship
guidelines such as these may be included in the partnership agreement.

? Reflection Questions
= When you think of the term “partnership” what comes to mind?
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= What do you know about the historical relationship between the campus and
community? What can be learned from it to inform the successful development of a
new or expanding partnership?

= Describe the structure and function of the partnership. How would you and your
partners like it to evolve in the short- and long-term?

= Have you or your community partner/s engaged in similar partnerships in the past?
What have been the benefits and/or drawbacks from these efforts? What lessons have
been learned?

Case Study

The following case study focuses on key themes that support positive and effective
community-campus partnerships that involve service-learning. The themes presented
below focus on finding common ground, negotiating roles, responsibilities and authority,
and establishing effective planning processes within a partnership planning group.

Case Study: Negotiating Roles, Responsibility and Authority

A community-campus partnership had been established between an immigrant advocacy
group in a neighborhood with a high prevalence of non-English speaking residents and a
political science department at a nearby university. The nature of the partnership had
been developed through several collaborative projects. Several political science faculty
have been doing community outreach work in this neighborhood in alliance with the
community partner. As part of one partnership activity, the faculty members and the
community partners recognized that immigrants were being excluded from county health
services because of the lack of Spanish speaking health care providers and interpreters.
The immigrant advocacy group drafted a survey to assess the extent of the problem
among its clients with the aim of engaging political science students in a service-learning
course to help administer and analyze it.

After reviewing the survey, the political science students presented it to a faculty advisor
and noted some concerns about bias in the survey. Suggestions for modification of the
survey were outlined and presented to the community group. The suggestions for
modification were rejected by the immigrant advocacy group. The community group then
announced that they only wanted information they could use to sue the local hospital.
They wanted the students to collect this information for them exclusively for the purposes
of filing the lawsuit.

The students and faculty felt that they were put in a compromised position and withdrew
from this particular project. The community group then complained that the “campus”
was not living up to its end of the bargain.

Case Study Questions:

= In this scenario, what could have been done that would have avoided or reduced the
impact of conflict between the two partners?

=  How would you address this conflict? Would you find ways to resolve the conflict
and preserve the relationship, or would you work with a new community partner?
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= What key lessons in this scenario can be applied to your own partnership?
=  How might you improve the effectiveness of your partnership based on this scenario?

Checklist for this unit:

The following checklist is meant to serve as reminders of the key components to consider
when forming a partnership. The process of building a partnership is fluid and natural; it
IS not prescriptive. It is important to utilize this checklist in this spirit. During the course
of your partnership’s development, have you:

Q
Q
a
Q
a
Q
a
Q
a
Q
a
Q
a
Q
a
a
a

Applied the principles of partnership in building your community-campus
partnership?

Taken an inventory of the strengths and assets of your community?

Spent time getting to know the community?

Spent time getting to know your partners?

Involved all stakeholders in the planning process?

Relied upon effective ice-breaker techniques for team-building?

Drawn upon effective negotiation and conflict resolution models?

Built on the strengths and assets of each stakeholder in the planning process?
Created a model of governance that promotes shared power and leadership?
Created a plan to share credit among partnership members?

Established useful methods of note taking?

Established systems to evaluate the meetings?

Created methods of accountability and goal-setting?

Drawn upon effective brainstorming techniques during the planning process?
Created a partnership agreement?

Identified partnership committee meeting sites?

Developed the mission, goals, and objectives for the partnership?

Suggested Resources from Learn & Serve America’s National Service-
Learning Clearinghouse

Partnerships for Higher Education Service-Learning. (NSLC Fact Sheet)
http://servicelearning.org/lib svcs/bibs/cb bibs/school cmty/index.php

The Wisdom of Community-Campus Partnerships (NSLC PowerPoint)
http://servicelearning.org/resources/online documents/partnerships/cmty campus/

General Partnership Links (NSLC Links Collection)
http://servicelearning.org/resources/links collection/index.php?link set id=1&cateqgory i
d=235

Suggested Websites

Civic Practices Network. The community section of this web site provides information on
community building through "community organizing, social capital, and urban
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democracy." It also provides information on the Consensus Organizing Model, which
explains some ways one can bring together all the players in a community. More
information can be obtained by visiting:
http://www.cpn.org/sections/topics/community/index.html.

A Suggested Tools and Workbooks

Community Tool Box. This website provides tools needed to build healthier and stronger
communities and provides information for those interested in a variety of community
health and development issues. More information can be obtained by visiting:
http://ctb.lsi.ukans.edu/

New York Academy of Medicine-The Partnership Self-Assessment Tool. This easy-to-
use, web-based Tool gives partnerships one strategy to assess how well their
collaborative process is working and to identify specific areas they can focus on to make
the process work better. More information can be obtained by visiting:
http://www.partnershiptool.net/

Suggested Readings

Berkowitz, B & Wolff, T. (2000). The Spirit of the Coalition. Washington, DC: APHA.

Cauley, K. (2000). “Principle 1: Partners have agreed upon mission, values, goals, and
measurable outcomes for the partnership” in: Connors, KM & Seifer, SD., (Eds).
Partnership Perspectives. Issue Il, Volume 1. San Francisco, CA: Community-Campus
Partnerships for Health.

Goodrow B, Olive KE, Behringer B, Kelley MJ, Bennard B, Grover S, Wachs J, Jones J.
(February, 2001). “The community partnerships experience: A report of institutional
transition at East Tennessee State University” in Academic Medicine, Vol 76, No 2.

Haynes, M. (1998). Effective Meeting Skills: A Practical Guide for More Productive
Meetings. Menlo Park, CA: Crisp Publications, Inc.

Kaye, G. and Wolff, T. (ed). (1995). From the Ground Up! A Workbook on Coalition
Building and Community Development. AHEC Community Partners.

Kretzmann, J. & McKbnight, J. (1993). Building Communities from the Inside Out: A
Path Toward Finding and Mobilizing a Community’s Assets, Chicago: ACTA
Publications.

Lasker, R. (2001). “Partnership Synergy: A Practical Framework for Studying and
Strengthening the Collaborative Advantage” in The Milbank Quarterly, 79(2): 179-205.
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Reprints of this article can be obtained by contacting Shannel Reed by email:
sreed@nyam.org

Minkler, M. (1997). Community Organizing and Community Building for Health, New
Brunswick: Rutgers University Press.

Sandy, M. & Holland, B. (2006). “Different Worlds and Common Ground: Community
Partner Perspectives on Campus-Community Partnerships” in Michigan Journal of
Community Service Learning, 13(1): 30-43.

Seifer, SD. (2000). “Engaging colleges and universities as partners in healthy
communities initiatives” in Public Health Reports, vol. 115. Reprints of this article can
be obtained by visiting: www.ccph.info or calling: 415/476-7081.

U.S. Department of Health and Human Services, Centers for Disease Control and
Prevention (CDC/ATSDR Committee on Community Engagement). (1997). Principles of
Community Engagement. Principles of Community Engagement. U.S. Department of
Health and Human Services, Centers for Disease Control and Prevention, www.cdc.gov
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Unit 2 Handout: Sample Service-Learning Partnership Agreement

The following sample partnership agreement is from the Indiana University School of
Dentistry and Goodwill Industries. You may wish to refer to this sample agreement
during the partnership building process. Depending upon the nature of the agreement,
partnership members are not required to sign their names to the document.

More information about the design of this agreement can be obtained by contacting
Karen M. Yoder, Director, Division of Community Dentistry, Department of Preventive
and Community Dentistry Walker Plaza Room 118, 719 Indiana Avenue (Email:
kmyoder@iupui.edu or Phone: 317/615-0012)

NAME OF COMMUNITY PARTNER:
Goodwill Industries
Indianapolis, Indiana

NAME OF SCHOOL.:
Indiana University School of Dentistry (IUSD)

PURPOSE:

Indiana University School of Dentistry plans to provide service-learning experiences for
dental students that will fulfill learning objectives and provide service that meets a true
community need. The Community Partner, Goodwill Industries, has a facility and
willingness to provide experience for students. Both IUSD and Goodwill Industries
believe that the experience for students can be mutually beneficial to the agency, the
school, and the students.

The School (1USD) Shall:
1. Provide a faculty member who will be responsible for facilitating and

evaluating the educational experience. The faculty member will also serve as
the primary communication link between Goodwill Industries and IUSD.

2. Have written objectives and guidelines for the experience desired.
3. Instruct the student in understanding his/her role in this experience, as
follows:

a. Be supervised by the appropriate personnel, as designated by the agency
and mutually agreed by IUSD.

b. Engage in 4-6 hours of service activities that will have direct contact with
the clients of Goodwill Industries. These activities are for the purpose of
learning about the assets and challenges of this population.

c. Participate in identifying approximately six clients of Goodwill Industries
who are in need of dental services and have no other access to such
services.
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SKQ o

Provide the needed dental services, or arrange for appropriate IUSD
personnel to provide that service at IUSD, through funding allocated by
the West Foundation.

Uphold Goodwill Industries rules and regulations.

Maintain confidentiality of information.

Expect no remuneration for his/her educational experiences.

Obtain written permission from Goodwill Industries before publishing any
material related to the student experience at the agency.

Goodwill Industries Shall:

1.

Provide orientation to the dental students that will include information

about:

a. History, structure, mission, funding of the agency and the policy or
political process that supports its existence.

b. Characteristics of the clients who are served by the agency, including
assets and challenges related to their social, physical, and financial
existence, as well as other information deemed to be pertinent to the
students’ understanding of the clients.

Provide a resource person (mentor) who will assist the IUSD faculty
member in guiding the students’ learning experience and will participate
in evaluating students’ involvement.

Make service roles available to the students who will have direct contact
with the clients of Goodwill Industries.

Provide the help of appropriate personnel, such as a social worker, to
identify those clients with disabilities who are most in need of free dental
services at IUSD through the Donated Dental Service Program.

Have the right to terminate any student who is not participating
satisfactorily or safely in this placement.

Provide written notice to IUSD at least 90 days prior to the termination of
this agreement.
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Unit 2 Handout: Sample Guidelines and Limitations for Students in Service-

Learning
California State University, Los Angeles

The following handout provides guidelines for students involved in community-based
programs. You may wish to refer to this handout particularly for orienting students to the
course and expectations in community settings.

More information about this document can be obtained by contacting the Office of
Service-Learning at California State University-Los Angeles (CSULA). Additional forms
created by the California State University-Long Beach Community Service-Learning
Center can be found by visiting: http://www.csulb.edu/centers/cslc/forms/.

As you begin your university service-learning placement work, please remember that you
will be a representative of California State University-Los Angeles in the community. As
such we ask you to carefully read and abide by the following guidelines created to assist
you in having the most productive community service-learning experience possible.

1. Ask for help when in doubt. Your site supervisor understands the issues at your
site and you are encouraged to approach her/him with questions or problems as
they arise. They can assist you in determining the best way to respond in difficult
or uncomfortable situations. You may also consult your course instructor or the
Office of Service Learning at CSULA.

2. Be punctual and responsible. Although you are volunteering your time, you are
participating in the organization as a reliable, trustworthy and contributing
member of the team. Both the administrators and the people whom you serve rely
on your punctuality and commitment to completing your service hours/project
throughout your partnership.

3. Call if you anticipate lateness or absence. Call your supervisor if you are
unable to come in or if you anticipate being late. The site depends on your
contributed services and will be at a loss if you fail to come in as scheduled. Be
mindful of your commitment; people are counting on you.

4. Respect the privacy of all clients. If you are privy to confidential information
with regard to persons with whom you are working, i.e. organizational files,
diagnostics, personal stories, etc., it is vital that you treat this information as
privileged and private. You should use pseudonyms in referring to this
information in your course assignments.

5. Show respect for the agencies for whom you work. Placement within
community programs is an educational opportunity and a privilege. Remember,
not only are you serving the community, but the community is serving you by
investing valuable resources in your learning.
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6.

Be appropriate in attitude, manners, and appearance. You are in a work
situation and are expected to treat your supervisor and others with courtesy and
kindness. Dress neatly, comfortably, and appropriately (check your site for its
conduct and dress codes). Use formal names unless instructed otherwise. Set a
positive standard for other students to follow as part of CSULA’s ongoing
service-learning programs.

Be flexible. The level or intensity at the service site is not always predictable.
Your flexibility to changing situations can assist the partnership in working
smoothly and in producing positive outcomes for everyone involved.

In addition to the above expectations, as a participant in your community service-
learning experience, you are also responsible for the following limitations.

NEVER...

report to your service site under the influence of drugs or alcohol.
give or loan money or other personal belongings to a client.

make promises or commitments to a client that neither you nor the organization
can keep.

give a client or organizational representative a ride in a personal vehicle unless
the person is authorized for transport. DO NOT transport a child by yourself.

tolerate verbal exchange of a sexual nature or engage in behavior that might be
perceived as sexual with a client or agency representative.

tolerate verbal exchange or engage in behavior that might be perceived as
discriminating against an individual on the basis of age, race, gender, sexual
orientation, or ethnicity.

Other Safety Issues:
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Keep your automobile a non-attraction. Do not leave items visible in the car’s
interior. Place valuable articles in the trunk prior to arrival.

If you take the bus, be sure to know the route and the bus fare.

In case of a breakdown or transportation problem, carry enough money to get
home.

Develop a community safety net of resources in your placement area.

Get to know your supervisor at the agency. Ask her/him questions about the area
and get suggestions on what you should do if you find yourself in trouble.
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« Familiarize yourself with people, places and things in the area that can be of
assistance in times of emergency (e.g. the location of phones, 24-hour stores,
police station, etc.).

e Give the phone number of the agency where you’ll be serving to a roommate,
friend, or relative before leaving for your placement site.

I have reviewed these guidelines and limitations

Print name:

Signature: Date:
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Unit 2 Handout: The North Carolina Community-Based Public Health Initiative Authorship
Guidelines

The following authorship guidelines created by the North Carolina Community-Based
Public Health Initiative members are an example of certain criteria to consider in an
effort to share credit in a group process. You may wish to adapt these guidelines for your
own purposes. Permission to reprint this document has been granted by members of the
North Carolina Community-Based Public Health Initiative.

More information about the development of these authorship guidelines can be obtained
by contacting Eugenia Eng (Email: eugenia_eng@unc.edu).

Members of the NC Community-Based Public Health Initiative have both an opportunity and
responsibility to share our experiences with others. While several media are available, the most
likely medium to be used is the written word, and faculty are likely to be most interested in writing
for publication.

However, faculty genuinely want to share credit and authorship with agency and community
counterparts. Contributions may include original ideas which were critical to the implementation of
a project or development of a paper; suggestions on how to how to write about a CBPHI
experience(s); or review and comment on a draft of a written paper.

The guidelines which follow represent the CBPHI faculty’s efforts to focus on a broader set of
“contributors” to a written document, rather than the narrower definition of “writers” in defining
authorship.

Process of decision-making regarding authorship

¢ topic is proposed by any member of the Consortium in any CBPHI setting

topic is discussed by members present and a decision is made to move forward

Designation of person to “take the lead” is based on interest and willingness to do the work

other persons who want to play a “supportive role” are listed as well

written description of proposed topics and leaders/supporters is circulated to all Consortium

members to allow others to indicate interest

¢ the Notification Form is submitted to the CBPHI Communications and Publications Review
Committee

¢ lead person is responsible for contacting all persons expressing an interest

¢ meetings are set-up to move paper writing forward (manuscript working group)

¢ list and order of authors are decided at these meetings (see below)

¢
¢
¢
¢

List of authors

(Adapted from the International Committee of Medical Journal Editors). All authors must

state that they have made substantial contributions to each of the following three activities. Contr
can be in oral or written form:

1. Conception and design, or analysis and interpretation
2. Drafting the article or revising it critically for important intellectual content
3. Approval of the final version to be published
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¢ the above guidelines are adhered to
involvement in the CBPHI process is not enough to be cited as an author
¢ community partners who may have less experience writing for publication wil qualify as
authors if, either individually with the lead author or with the entire manuscript working group:
1. they are involved with concept discussions about the paper or interpretation of findings
2. they review and make comments on at least one draft
3. they review the final version and give approval prior to publishing

*

Order of authors

¢ in most cases, the lead author will become the first author, unless, as part of the manuscript
working group, the responsibility and work load is rearranged

¢ the first author is ultimately accountable for the information presented

¢ the lead author will propose the author list and order to the manuscript working group for
discussion and approval based on contributions to the final product

Acknowledgments
+ will be more inclusive of contributions to the project versus the paper specifically
¢ can acknowledge individuals, coalitions, or the entire Consortium

¢ must include a general statement acknowledging CBPHI and include mention of the three
partners: community, agency, and UNC-CH
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Unit 2 Worksheet: Guidelines for Writing a Partnership Agreement or

Memorandum

The following worksheet provides key guidelines of a partnership agreement that the
partnership may wish to consider when designing an agreement or memorandum that is
unique to its members. All members should be involved in the discussion to identify the
important components of the partnership agreement or memorandum. Space is provided
to record your responses to the questions below.

Components of a
partnership agreement or
memorandum

Write your responses to the questions below. Your
responses will build the foundation for the
partnership agreement or memorandum.

What key partners are
involved in the community-
campus partnership?

What is the historical legacy
that has existed between the
community and campus?

What are the partnership’s
purpose, goals and
objectives?

What are each partner’s
expectations and anticipated
benefits of the partnership?
(i.e., faculty, community,
and student)

What are the roles,
responsibilities and key
tasks of each partner? How
are these roles identified?
Do they reflect the strengths
and assets of each partner?

What is the timeline for
small and large milestones?

How might community
partners and representatives
from the campus work
together to address them?

What are the partnership’s
outcomes?

Whose financial resources
will contribute to the
partnership’s activities?
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How will all partners and
stakeholders be oriented to
the partnership activities?
For example, how will
students be oriented to the
community agency and vice
versa?

How will fundraising
activities be carried out
(i.e., grant-writing, etc.)?
Who will be responsible for
identifying funding
opportunities and
developing proposals for
funding?

What resources will be
allocated to the partnership
activities? List these
resources.

What are the anticipated
partnership’s products, and
how will the copyright and
ownership issues be
addressed?

What is the partnership’s
evaluation plan of its work
and how will the findings
be used?

How will students be
supervised?

How will students’ service
activities be monitored?

How often will
supervisors/faculty meet
with students to review
progress?

What is the partnership’s
“feedback” strategy and
agreed upon ways to
address partner’s concerns
and achievements?

What is the partnership’s
marketing and publicity
plan?
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What is the process for
sharing information with
the community and campus
about relevant research
findings produced from the
partnership’s activities?

What is the process for
determining authorship? For
example, if articles are
written about research
findings how will authors
be identified and cited?

How will the partnership
share credit and celebrate
success? How often will
celebratory events take
place?

How will the partnership
ensure the inclusion of
culturally competent
approaches in the
partnership’s activities?

What is the process for
determining if the
partnership will continue?
What might be the
conditions or criteria under
which the partnership might
choose to dissolve?

What is the partnerships’
risk management plan?

What emergency
procedures are in place to
protect students, faculty,
and community
representatives?

Other:

Other:

Other:

Other:
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Unit 2 Worksheet: A Partnership Assessment Tool

This partnership assessment tool is a resource that can be used to measure
the success of your partnership. Please review the instructions below. This
tool can be completed by individual partnership members or as a group.
Permission to reprint and adapt this tool was approved by the author, Mike
Winer (Email: 4results@seeingresults.com).

Background:
Partnerships are mutually beneficial and well defined relationships entered
into by two or more individuals to sustain results that are more likely to be
achieved together than alone. Whether you are just beginning or are
already engaged in a partnership, this tool will pinpoint the strengths your
partnership can build upon and the areas where you are challenged.

Instructions:

Evaluate your partnership by rating the strength of various qualities in
your work together. Use scores of 1 - 4, where 1 = low and 4 = high.

If the statement is true all or most of the time, score it "4". If the statement
is often true, you may score it a "3". If the statement is only occasionally
true, you may score it a "2", and if the statement is rarely if ever true of
your work together, score it a "1". You use the score "0" when you don't
know the answer.

Please note: The answer sheet is numbered vertically and corresponds to
the questions sheets.

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health
for Learn and Serve America’s National Service-Learning Clearinghouse


mailto:4results@seeingresults.com

Faculty Toolkit for Service-Learning in Higher Education

8.

Scale 0 1 2 3 4
Sample Don't Rarely Occassionally Often True all I
Responses: know if ever true true or most
true of the
time

The person or people who started or are starting our partnership have an initial vision that is
clear to each of us.

We believe we are asked to be in this partnership because we bring diverse cultures,
backgrounds, resources, and skills.

We ask people outside of our usual work groups and power structures to be in this partnership
because they have something important to contribute.

We do a good job of honestly telling others what we want from this partnership both personall
and for our organizations.

We have someone to convene meetings who is skilled in group process and helps us maintain ¢
balance of power among partners of the partnership.

Our meetings are effective because everyone usually participates in discussions, making
decisions, taking action, and tracking our achievements.

Our joint vision statement is unique from the mission statement of each of the individual
organizations we represent.

Our joint vision is supported by every organization we represent.

9. Our partnership has an agreed upon mission, values, goals, and measurable outcomes.

10. We have a quick and easy way to convey the essence of our vision to others.

11. We list specific results we want from our work together that are measurable.

12. Before taking any action, we lay out a game plan for eliciting support from key stakeholders.

13. We evaluate ourselves by reviewing what we've accomplished and the ways we work together tc

accomplish those things.
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Scale 0 1 2 3 4
Sample Don't ﬁarely if  Occassionally true Often True all or >
Responses: know ever true most of the

true time

14. We do a good job of documenting our progress to date.
15. Our respective home organizations clarify to each of us how much money, time, and other
resources we are free to bring to this partnership.

16. Each of us has a defined role or roles in our partnership, and I know what each partner
contributes to our effort.

17. The relationship between partners is characterized by mutual trust, respect, and genuine
commitment.

18. We expect conflict from time to time and we discuss how we value our differences.

19. We have rules for handling conflict, including a commitment to work on long and difficult
Issues.

20. We acknowledge that some conflict can never be resolved and find ways to work together
anyway.

21. The partnership builds upon identified strengths and assets but also addresses areas that
need improvement.

22. We organize ourselves and clarify our responsibilities so that we get work done in an
efficient and effective way.

23. We make active decisions on how to staff the partnership so we can keep records, distribute
minutes, and do other important support functions.

24. \We seek resources to continue our work.

25. The partnership balances the power among partners and enables resources among partners
to be shared.

26. We have a clear, mutually-agreed-upon process for making decisions.
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27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

I know how to get information about what's going on in the partnership.

There is clear, open, and accessible communication between partners, making it an on-
going priority to listen to each need, develop a common language, and validate/clarify the
meaning of terms.

We reward ourselves and other people outside of the partnership for contributions to our
work.

We have successes that demonstrate to us and others the potential for this partnership.
We have a clear action plan that lays out responsibilities, budget, and timeline.

Roles, norms, and processes for the partnership are established with the input and
agreement of all partners.

Each of us knows what the other is responsible for and how to demonstrate that we fulfill
those responsibilities.

All of the member organizations sign joint agreements that detail how the partnership will
be structured and administered.

My organization makes changes in its policies and procedures that promote working
together now and in the future.

We explore how we can influence community leaders and groups to develop collaborative
approaches that solve other community problems.

We have an evaluation plan that measures results of our work as well as our process
together.

We understand that evaluation is a learning tool to help us make ongoing improvements in
what we do and how we do things.

We make changes in what we do and how we do things based on our evaluations.
Our partnership develops and evolves over time.

We plan for inviting new partners, orienting them appropriately, and including their self-
interests and resources in our work.

We reorganize ourselves as necessary to include new partners and to retire partners whose
job is finished.
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43

. We find graceful ways to deal with partners who are no longer contributing, but who are
having trouble separating from the partnership.

Scale 0 1 2 3 4
Sample Don't Rarely Occassionally Often True all I
Responses: know if ever true true or most
true of the
time
44. \We agree on the image we wish to convey to others about our partnership.

45.

46.

47.

48.

49,

50.

51.

52.

53.

54.

55

56

Edi
for

We plan for promoting the good work we do and the results we accomplish.
We are shameless self-promoters about the success of our work together.
Partners share the credit for the partnership’s accomplishment/s.

We identify which policies, programs, and initiatives within our own partnership need to be
changed for us to be effective in the long run.

To build longer term support for our partnership efforts, we reach out to broader
communities.

We plan for influencing key stakeholders and the broader community in order to develop
leaders who can carry on this partnership work.

We have a working knowledge of a range of interrelated needs and opportunities in our
community and how those needs are presently met.

We know that to be effective in the long run, we have to change the way we provide health
care, human services, education, government, etc.

We make plans that use our partnership experience to change the way we provide health
care, human services, education, government, etc.

We recognize that there is a point where the partnership as we know it must end because
our project or initiative is finished.

. We continue to change the way we deliver our partnership’s services, programs, and
initiatives by expanding our efforts in other ways.

. We create ways to mark the ending of this partnership.
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RESPONSE SHEET: Date: Partnership:
1. 14. 30. 44,
2. 15. 31. 45.
3. 16. 32. 46.
4. 17. 33. 47.
S. 18. 34. 48.
6. 19. 35. 49.
7. 20. 36. 50.
8. 21. 37. ol.
9. 22. 38. 92.
10. 23. 39. 53.
11. 24, 40. 54,
12. 25. 41. 95.
13. 26. 42. 56.
27. 43.
28.
29.
Total
Group
Av.

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health
for Learn and Serve America’s National Service-Learning Clearinghouse




Faculty Toolkit for Service-Learning in Higher Education

IMPLICATIONS: There are no right or wrong responses. The object is to learn as you go
along: where you are strong, where your group is challenged, and why you might have
different perceptions among the partners of your partnership.

1.  The total and group average for each column simply give you a quick handle on
agreement and differences. The score itself is not important, and for some statements
no one may have a response because your partnership is not yet at that point. The
numbers—and the agreement and differences in them—are the launching point for
discussion.

The first column [1-13] indicates how your group is managing the ups and downs
of getting started as you bring people together and start to form the partnership.
The second column [14-29] shows how well you dealing with difficult issues that
usually bog teams down as they further develop their work.

The third column [30-43] portrays how well you are reaping the benefits of the
efforts you are undertaking.

The fourth column [44-56] displays how effectively you are building resources that
integrate the work of your partnership into the larger community over time.

2. Discuss the responses in your team or small groups. If everyone in the partnership has
similar scores, then you are in agreement that either you are doing well or are being
challenged in that area. If some of you have similar scores, but others are different,
discuss the difference in perception. The statements point to how well you are doing
and where you are challenged in:

1-3  Bringing people together
4-6  Enhancing trust and running effective meetings
7-10  Developing a clear vision that is readily communicated
11-13  Specifying measurable results that get buy-in from others
14-16Documenting progress and defining roles
17-20Managing conflict
21-24  Organizing the effort and building resources
25-29  Supporting each other through clear decision-making, information and
rewards
30-33  Managing the work with action plans and responsibilities
34-36  Involving the leaders from each organization and the larger community
37-39  Evaluating the results, learning and making needed changes
40-43  Renewing the effort through partnership changes
44-47  Promoting the work of the collaborative in the greater community
48-50Building community ownership
51-53  Changing underlying community systems for long-term effectiveness
54-56Bringing closure to the partnership but not to the effort.

The purpose of this tool is to learn, make needed changes, and increase effectiveness. Focus
on how your partnership will celebrate the successes to date and benefit from the challenges
you still face. Remember to use this tool regularly both as a stimulus to further growth and as
a track record of how you have progressed together.
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Unit 3: Establishing and Assessing Course Objectives, Learner Outcomes, and
Competencies

“A good archer is not known by his arrows but by his aim.”
Thomas Fuller

Competencies
After completing this unit, you will be able to:

Avrticulate outcomes and competencies for students engaged in a service-learning
course.

Identify meaningful roles for students and community partners in the process of
writing course competencies and outcomes.

Write service-learning objectives.

Handouts
Student Self-Assessment Exercise
Student Service-Learning Agreement
Preceptor or Community Agency Evaluation of Student-Student Performance
Preceptor or Community Agency Evaluation of Student-Responsibilities and
Competencies
Community Agency Evaluation of Service-Learning Course or Program
Community Agency Survey: A Student Post-Test
Sample Student Evaluation

Key definitions
Before moving ahead in this unit, it is important to review the definitions of key terms.

Educational Outcomes: Educational outcomes provide evidence showing the degree to
which program purposes and objectives are or are not being attained, including
achievement of appropriate skills and competencies by students.

Learning Objectives: The learning objectives describe the outcome competencies
learners should acquire or achieve as a result of the course or curriculum. They also help
provide a “road map” for planning course instruction, and define the standards or criteria
by which successful learning will be measured (Bellack & Tressolini, 1999).

Competencies: Competencies are the set of knowledge, skills, and behaviors that are
necessary for effective practice in a particular field or profession.
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Introduction

This unit is dedicated to the process of establishing and assessing learner outcomes and
competencies in the context of a service-learning course. The purpose for this single
focus on the student is to ensure that faculty members are fully equipped to facilitate and
evaluate student learning in a community context. Demonstrating evidence of student
learning is an important motivator for developing and continuing service-learning course
experiences. Since this unit focuses on student learning and assessment, the topics of
evaluation and course improvement plans are discussed in more detail in Unit 6.

Writing Service-Learning Objectives

One recommended approach to delineating objectives for service-learning courses is to
clearly identify “service” and “learning” objectives. For example, with a nutrition-
focused service-learning course, a learning objective would be for students to be able to
define the benefits of lifetime of healthy eating, while a service objective would be for
students to be able to develop a child-friendly menu in the language of the partner
community. Furthermore, both sets of objectives should progress from actions that are
clearly measurable and demonstrable (i.e. list, identify, and define) to those that are more
complex and require the analysis, application, and synthesis of new material. At the
highest level of complexity, students should be asked to criticize, critique, and
recommend based on their interpretations of new material. 1t’s also important to prioritize
the various service and learning objectives based on those that will most benefit the
program in terms sustainability. Once objectives are determined, they should be shared as
widely as possible, both with students and with community partners.

Key Takeaways:
1. Course objectives should be clearly identified as learning and service objectives and
then prioritized and selected according to the interests of the partnership rather than
the individual parties involved.

Tips for getting started

The following tips are designed to help you think through the issues involved in
establishing and assessing learner outcomes and competencies for a service-learning
course. The order of the activities discussed below may vary depending upon the status
and scope of your course development.

Review competencies for your discipline or profession and any competencies that
your department or degree program has established. Reviewing competencies
established by your discipline or profession or within your department or degree program
will provide guidance on what decisions you make related to learner outcomes and
competencies.

Engage community partners in discussions about their expectations of student
learning outcomes. By drawing upon the input of community and partnership members,
you will learn about the learning outcomes that are important to members’ community.
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As part of this collaborative process, it is equally important to share information with
community partners about the educational requirements that are expected of students by
accreditation bodies. This discussion will create an excellent foundation for identifying
student activities that build upon the interests of the community and the requirements of
the institution.

Engage faculty and students in discussions about their expectations of student
learning outcomes. Your service-learning course may be part of a larger institutional
effort to reform the curriculum, or you may be changing your course based on your
personal impressions or those shared by students and faculty. The motivation to change
or enhance your course based on student outcomes can be facilitated by learning more
from faculty and students. What skills and competencies are important to obtain from
their perspective, and how do their impressions reflect the focus of your course, if at all?

Establish learning and service objectives for the course. What are the learning and
service objectives for the course? Keep in mind that the objectives must reflect what
learners must do to achieve a specific related competency. The identified objectives will
tell learners the supporting skills, knowledge, and attitudes they will learn. It is common
to combine learning and service objectives that indicate what learners and community
partners will achieve in the community service experience. (Given the nature of service-
learning, it is important that the course reflect community objectives. A more in-depth
discussion regarding ways to measure community impact is found in Unit 6. Finally,
objectives are measurable and observable. You may have more than one learning
objective. Examples of learning objectives include: Describe 3 models of community
development; List or name 5 approaches to collaborative problem-solving; Present 2
different community organizing strategies; Write educational materials for individuals
with limited literacy; ldentify the unique challenges facing the field of sociology.

Identify the tasks, or competencies that your students will be expected to perform
following the course. As part of the service-learning course, what are the tasks — both
service and learning oriented — that students will be expected to perform? How will these
tasks better prepare students for the future? For example, will students be expected to
develop skills for interdisciplinary collaboration? Will they be expected to write a letter
to a state legislator? Or design a lesson plan for first grade students? Will they gain skills
for community-based research? The tasks that the students are expected to perform
should be appropriate, given the community setting and the expectations of members of
the community.

Identify what the student must learn in order to complete the task. It is important to
determine what the student must learn to support the completion of the task. For example,
if the students are expected to plan a community-based research project, then you may
wish to present students with information about survey design, data collection, or the
ethics of community-based research as part of course content.

Determine how student learning will be measured. Measuring student learning
outcomes can take many different approaches. For example, you may measure student
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success in achieving identified outcomes through written-papers, completion of tests,
formal and informal feedback, reflection journals, and discussions, successful completion
of a specified product, focus groups, interviews, and observations. It is important that
students and community partners are a part of this assessment process. For example,
community partners can complete a pre-and post-student assessment form that measures
their participation at the community site. Students may also complete a self-assessment of
their participation in the class and community site. There are a series of useful handouts
in this unit that provide examples of student measurement.

Prepare for identifying your teaching methodologies. Once you have given some
thought to the tips presented in this unit, you will be better prepared to identify the
appropriate teaching methodologies and additional course planning issues discussed in
Unit 4.

? Reflection Questions

= When you think about your experience as a former student, who was your favorite
teacher and why? What was your favorite course and why? How was your course
structured?

= How do you learn something new? Describe an example of something you have
learned to do well. Was there anything unique that characterizes this learning
experience? If so, what?

= What resources do you need to help design a course that is outcomes-oriented?

Case Studies

The following case studies focus on key themes related to the process of establishing and
assessing learning outcomes.

Case Study: The Tapestry of Immigration

This service-learning example was adapted from An American Mosaic: Service Learning
Stories (2007) edited by Carole Lester and Gail Robinson and supported by the Learn
and Serve America program of the Corporation for National and Community Service and
administered by the American Association of Community Colleges. For more
information, contact: Lucylle Shelton, Service Learning Coordinator, Chattahoochee
Technical College, Ishelton@chattcollege.com or Sean Brumfield, English Faculty,
Chattahoochee Technical College, sbrumfield@chattcollege.com.

Program Description:

Service-learning was a new initiative at Chattahoochee Technical College in 2003. It
became a way to strengthen the connection between the college and its community. The
three-year grant provided through AACC’s Community Colleges Broadening Horizons
through Service-Learning grant program encouraged the college to institutionalize
service-learning and to work toward achieving its initial objectives.
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“The Tapestry of Immigration” was an extended service-learning project spanning seven
quarters, beginning in the spring quarter of 2004 and ending in the fall quarter of 2005.
The purpose of this project was two-fold: first, to provide the participants’ families a
glimpse into the history of immigration in Cobb County and to document immigrant
family histories. Second, through the collection and analysis of oral histories, the project
allowed students to engage in real-life writing and research rather than a traditional
library research project.

Initial conversations with the director of the West Cobb Senior Center indicated that
many senior citizens were reluctant to write their histories because they lacked confi-
dence in their writing abilities. This project provided a means to overcome this reluc-
tance. Each quarter, students completed service hours either directly with the clients or
indirectly through research and analysis or writing narratives. A total of 24 personal
interviews were completed and the audio files were transcribed by a professional tran-
scription service. Each senior received a compact disc containing an audio recording of
the interview, a copy of the transcript, and a copy of the narrative. Participating
composition students developed interview questions and related forms, conducted
interviews, and then compiled immigration narratives based upon the completed
interviews. During the three quarters in which interviews were conducted, students
received two hours of interview technique training and practice.

Two English courses provided the optimal learning objectives for this project: English
191 focused on the composition of essays based on the various modes of composition and
English 193 focused on the interpretation of literature and research techniques. Students
in English 191 were introduced to immigration stories through their reading requirement
for the term, and were asked to interview their families and write a narrative based on the
results. English 193 students also focused on literature (poetry, drama, short fiction, and
novels) that dealt with immigration. Students immersed themselves in immigration
stories the entire quarter and conducted research that contributed to real outcomes.
Clients from Cobb Senior Services agreed to allow CTC students to interview them and
preserve their stories.

Outcomes

Ninety students contributed to the project, providing more than 450 hours of direct and
indirect service. Direct service hours consisted of students collecting the oral histories,
and indirect service hours consisted of research and writing activities.

While the project as a whole was successful, a few administrative problems did arise in
its implementation. First, even though the English 193 students received instruction and
practice with interviewing, several of the interviews did not provide the anticipated rich,
vivid description. Second, a few students and some seniors elected not to participate at
the last minute, resulting in the need to reschedule interview appointments or develop
alternative assignments. Finally, although the English Composition students practiced
writing narratives and had exposure to sample immigration stories, not all of their writing
met project standards.
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The benefits for both students and senior citizens involved in this project, however, far
outweighed the administrative problems. The students learned the value and challenges of
conducting and using primary research in their writing. They also learned a great deal
about world and U.S. history. In fact, many students commented that they felt they
learned more from this project than they could have learned from more traditional means
(i.e., from a lecture or a book). Many students became more civically engaged as a result
of the project. Some students developed lasting relationships with the seniors; others
continue to volunteer at the senior centers and other sites; most are now aware of issues
important to both seniors and immigrants.

Case Study Questions:

= How might you write student learning and service objectives for this course?

= How might you measure the student outcomes for this course?

= |f this were your course, how would you adjust your plans in the face of the kinds of
administrative challenges the program faced?

Case Study: A Partnership to Create a Work Site Health Promotion Program

More information about this program can be obtained by contacting Lynda Slimmer,
Professor of Nursing and Director of Service-Learning at EImhurst College by phone:
(630) 617-3505 or email: lyndas@elmhurst.edu.

Program Description:

The US Department of Health and Human Services is encouraging work sites to increase
the proportion of employees who participate in employer sponsored health promotion
activities. According to the National Health Interview Survey, however, only a small
percentage of Hispanic/Latino employees participate in such programs. The purpose of
this partnership among Elmhurst College, The Center for Educational Resources, and the
Marriott Hickory Ridge Conference Center is to increase access to health promotion
activities for the Conference Center's Hispanic/Latino housekeeping staff. Self-efficacy
theory guided the selection of the program'’s objectives. Based on this theory, the
following assumptions were posited:

= Literacy increases access to information.

= Access to information increases knowledge.

= Knowledge increases self-esteem.

= Self-esteem increases self-efficacy.

= Self-efficacy increases active participation in health promotion activities.
= Active participation increases sense of empowerment.

= Sense of empowerment increases health promotion behaviors.

Therefore, the program's first objective is to enhance the housekeeping staff's English
language and literacy skills through ESL classes. This will increase access to printed
health promotion materials. The second objective is to provide health education classes
that will increase knowledge related to health promotion activities. The first objective

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health 47
for Learn and Serve America’s National Service-Learning Clearinghouse




Faculty Toolkit for Service-Learning in Higher Education

was funded by an Illinois Secretary of State's Office Grant awarded to The Center for
Educational Resources; the second objective was funded by an Oscar and Elsa Mayer
Foundation Grant awarded to the EImhurst College Service-Learning Program.

Activities to achieve the first objective through ESL classes are designed by The Center
for Educational Resources' workplace education consultant. The classes are based on the
Natural Approach Theory of Language Acquisition and meet two hours, once a week for
six weeks at the work site. EImhurst College students in three service-learning courses
participate in teaching the classes:

= EDU 210 Principles and Procedures in Education

= SPN 302 Spanish Conversation

= POL 201 American Government

Activities to achieve the second objective through health education classes are designed
by Elmhurst College public health nursing faculty. The housekeeping staff has input in
selecting the specific health education classes that they desire. The classes meet for two
hours, two to three times during an academic term. EImhurst College students in two
service-learning courses participate in designing, teaching, and evaluating the classes:

= NRS 412 Public Health Nursing

= SPN 302 Spanish Conversation

The evaluation plan for the first objective includes a literacy pretest/posttest and a
posttest measuring the housekeeping staff's perceived gain in language skills. The
evaluation plan for the second objective includes return demonstrations for skills taught
(i.e., CPR) and knowledge application activities at the end of each class session (i.e.,
planning a day's menu using the food pyramid discussed in a nutrition class). As the
program moves to its second year, the evaluation plan will be expanded to include
measures of self-esteem, self-efficacy, and health promotion behaviors.

The college students in each course write reflective papers describing ways their service-
learning activities have enhanced their ability to achieve specific course objectives.
Below are examples of their reflections:

= EDU student: I learned that teaching ESL is a possible career opportunity for me.

= POL student: The best part was working with people from a different culture.

= NRS student: Now | understand how important health promotion is.

= SPN student: This really helped my English and Spanish listening skills.

The success of the program's first year (2000-2001) is primarily due to the
communication among the three partners, the housekeeping staff's motivation and
readiness to learn, and the EImhurst College students’ ability to be flexible and work
around the housekeeping staff's schedule (which often meant teaching at 6:30 am).

Case Study Questions:

= How might you write student outcomes for this course?

= How might you measure the student outcomes for this course?
= How might you write community objective?
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= What role do you envision the program partners playing to facilitate and assess
student learning?

= How might you address cultural competency in this program? For example, how
would the course objectives address cultural competency? What texts or learning
resources might you use to convey important messages related to culture?

Case Study: Social Justice in Immigrant Communities

The following case study has been adapted from Partners in Caring and Community: A
Team Approach to Service-Learning in Nursing Education (Seifer, T., 2001). Information
about this course can be obtained by contacting Lauren Clark by email:
Lauren.Clark@uchsc.edu

“University of Colorado Health Sciences Center School of Nursing offers service-
learning opportunities for students enrolled in the one-credit Social Justice Capstone
course. The course is designed for students to work in partnership with community
agencies or leaders of social causes on social justice projects related to empowerment,
health care accessibility, and environmental risks to minority communities. The course is
a required class for all students (BS, MS, and PhD) in the final half of their academic
programs. The goals of the course are written as learner competencies. Upon completion
of the course, the student should be able to:

= Engage in dialogue about nursing, service-learning, and social justice issues with
persons uninformed about these concepts.

= Assess the social attitudes and structures (i.e., institutional, interpersonal, cultural,
sociopolitical, and financial) that ameliorate or exaggerate health risks among the
people served in their service-learning environment.

= Plan a feasible Capstone Project to work toward a social justice for an identified
population.

= Write reflectively about her or his role as a nurse and citizen to promote social justice
in a service-learning environment.

Once enrolled in the Social Justice Capstone course, students are required to participate
in a 30-hour service-learning activity and 15 hours of online instruction. The course
requires each student to identify a community service activity, foster a partnership with
an identified agency, identify project goals in collaboration with agency leaders, identify
an evaluation plan, and participate in reflection activities through online discussion and
written papers.”

Case Study Questions:

= What strengths or limitations are evident in this case study? How might your course
benefit from the strengths and limitations of this case study?

= |n the case study above, what tasks might students engage in that promote skills in
competencies that are relevant to your discipline or profession?

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health 49
for Learn and Serve America’s National Service-Learning Clearinghouse



mailto:Lauren.Clark@uchsc.edu

Faculty Toolkit for Service-Learning in Higher Education

Checklist

The following checklist provides key components or “action” items for establishing
student outcomes and competencies in your service-learning course. As part of your
course design, have you:

Q

o0 O OO0 O O

Reviewed competencies for your discipline or profession and any competencies
that your department or degree program has established?

Engaged community partners in discussions about their expectations of student
learning outcomes?

Engaged faculty and students in discussions about their expectations of student
learning outcomes?

Established learning and service objectives for the course?

Identified the tasks, or competencies, that your students will be expected to
perform following the course?

Identified opportunities for students to gain skills and competencies related to
disparities and culture?

Identified what the student must learn in order to complete the task?
Determined how student learning will be measured?
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Unit 3 Handout: Student Self-Assessment Exercise

This exercise is based on an assessment used by instructors at the Boston University
School of Public Health (Cashman et al.) and at the Harvard University School of Public
Health (Rudd). Many of the components have been changed to reflect community-based
educational activities and principles. You may wish to modify this handout to reflect the
identified course competencies, activities, workload and other requirements that are
unique to the course and partnership. Permission to reprint this exercise was granted by
Suzanne Cashman.

Instructions for students: The following self-assessment uses the course requirements
and goals and should allow you to reflect on the extent to which you met them. You are
on the honor system and we ask that you answer each question honestly. Please tell us
what grade you would give yourself; we will take your input seriously in determining
your final grade for the course.

Questions 1-4: Please circle the one answer that describes you best:

1. Attendance

| attended all classes

| attended all but one class

| attended all but two classes

I missed more than two classes

2. Readings
I read all of the assigned readings

I read most of the readings and skimmed all of the rest
I read or skimmed a good part of the readings

I read or skimmed some of the readings

I read little or none of the readings

3. Participation

| participated actively and consistently in class discussions

| participated actively in class discussions a good part of the time
I occasionally participated in class

I rarely or never participated in class

4. Community site participation

| attended all community site activities

| attended all but one community site activity

I missed more than one community site activity

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health 51
for Learn and Serve America’s National Service-Learning Clearinghouse



Faculty Toolkit for Service-Learning in Higher Education

Please rank yourself on a scale of 1-5 as follows

Strongly agree

Agree somewhat

Neither agree nor disagree
Disagree somewhat
Disagree strongly

P NNWkA~O

Community site activities:

At the site, | made a personal effort to learn about the community site and the practice of
community health

At the site, | made a personal effort to learn about the community and the health issues
that are most important to members of the community

I applied the principles of community and public health in my activities

I shared information about the Healthy People Objectives with members of the
community

I contributed to the site in a positive way

Reflection activities:

I made a substantial contribution in our reflection activities that improved our group’s
understanding of the larger societal issues impacting the community, and their connection
to the Healthy People Objectives

I made a substantial contribution in our reflection activities that improved our group’s
understanding of the role of health professionals in improving community health

Final papers
The time, work and thought I put into the papers was appropriate for a 4-credit course

The quality of the work I did on the papers was high
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I used the papers as an opportunity to learn and to think creatively about community and
public health

I helped my peers formulate ideas for the paper and discussed my ideas with them

The work | did on the paper could be of practical use to the community site | worked with

Please rank yourself on a scale of 1-5 as follows:

Extremely well
Very well
Competently

In a limited way
Poorly or not at all

PN Wk~ o

I can define [Service-Learning, Problem-Based Learning, or Community-Oriented
Primary Care]

I can provide a theoretical justification for the importance of community responsive care

I can discuss the principles and methods of community organizing

I can discuss and describe the process of identifying and prioritizing community health
issues in partnership with the community

I can discuss and describe the process of developing and implementing community health
interventions in partnership with the community

I can discuss and describe the principles of evaluating community interventions in
partnership with the community
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When judging yourself, which statement best describes what you do (please check the
appropriate line):

| tend to judge myself more severely than others
| tend to judge myself less severely than others
| tend to judge myself as others do

Based on the above self-assessment, the grade | would recommend for myself for this
course is:

I have answered the above questions honestly and to the best of my ability:

Signature Date:
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Unit 3 Handout: Student Service-Learning Agreement

University of Washington School of Public Health and Community Medicine

HSERYV 595B Field Experience
The Service-Learning Agreement

The terms of the field experience and the obligation of all partners should be clearly
understood and entered into by signature of agreement. The student, in consultation
with the faculty supervisor and site supervisor, initially designs the Service-Learning
Contract to incorporate these four facets.

1.

2
3.
4.
5

Service objectives

Learning objectives

Learning resources and strategies
Evidence of accomplishment

Criteria and means of validating evidence

The Service-Learning Contract needs to provide fair measurement of the extent to which
the interests of the three partners are served.

R/
L4

The student is entitled to a meaningful practical learning experience that builds on
prior experience and coursework

The host agency is entitled to a responsible adult learner with a serious
commitment to the agency's goals and to delivering a service or product of value
to the agency

The academic department is entitled to reasonable evidence that both sides of
these commitments have been fulfilled before it gives the student a passing grade
Details of the signed contract include:

» Statements of the student's service goals - objectives that clearly
express the activities to be performed, the services to be provided, the
end products expected and the conditions under which they will be
demonstrated and evaluated
Statements of the student's learning goals - objectives that clearly
express the knowledge or skills expected and the conditions under
which they will be demonstrated and evaluated
The number of credits earned
Expectations include attendance, punctuality and productivity
The student's responsibilities - projects, academic assignments,
meetings, readings, presentations, post-internship evaluations
The site supervisor's responsibilities - host orientation, resources,
training, projects, networking and career development activities,
statement of successful completion and recommendation, post-field
experience evaluations
» The faculty supervisor's responsibilities - curriculum, advise student,

provide means for structured reflection upon and reporting of progress
and results, sustain contact with site supervisor

YV V Y

A\
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HSERYV 595B Field Experience

Field Experience/Service-Learning Agreement
January 6 — July 23

*

This form should be completed after your interview with your site supervisor.

Name Student #
Phone/e mail

Name of Agency/Project

Address

Phone/e mail

Your Primary Service Deliverables
1.

2.
3.
4.
5.

Your Primary Learning Objectives
1.

2.
3.
4.
5.

Your Primary Responsibilities and Duties
1.

2.
3.
4.

5.

* See core agreement on pages 3 & 4.
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READ CAREFULLY

As a service learner, you are given the opportunity for a unique and valuable
experience. To undertake in this assignment as a representative of the University of
Washington School of Public Health, your instructor and yourself, you must agree to

o Fulfill your agreement as to your duties, hours and responsibilities to the best of
your ability.

e Be professional -- punctual, polite, and respectful of agencies’ policies, rules and
regulations.

e Respect the confidentiality of clients of the agency.

e Give notification in advance if you must miss or be late for an agency
appointment. If advance notification is impossible, call as soon as possible

thereafter.

I have read and agree to the agreement and the guidelines as outlined above.

Student Signature Date

I have read the agreement and agree to supervise or provide supervision for the
student above.

Agency Supervisor Date

I have read the agreement and agree to provide consultation to the site
supervisor and academic supervision to the student.

Faculty Advisor Date

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health
for Learn and Serve America’s National Service-Learning Clearinghouse

57



Faculty Toolkit for Service-Learning in Higher Education

Agency/University/Student Practicum Agreement

Field Experience 595A, B & C are all based on an agreement between three parties
each of whom has specific responsibilities that are necessary to make Field Experience
an effective service-learning experience. Those responsibilities are:

The University

The University will:

Select students capable of providing service to the field agency and it’s clients
while engaged in field experience

Provide students with classroom and assigned learning activities that will enable
them to function in their field experience assignments

Develop and conduct field experience orientation activities for students and
agency supervisors

Designate a faculty advisor for each student field experience team

Provide regular advising to student teams in collaboration with agency
supervisors

Develop and conduct regular student/faculty and student/supervisor/advisor
learning conferences

Organize and conduct special seminars in response to specific educational needs
identified by students, the agency and the university

Evaluate the student’s performance in collaboration with agency supervisors
Evaluate the quality of the service-learning associated with field experience in
collaboration with the agency supervisors and the students

Make modifications in future curricula to address educational problems identified
in evaluations of fieldwork experiences

The Agency

The agency providing the field work experience will:

Designate a work-unit or project within which the student will conduct service-
learning activities during field work

Develop outcome objectives for the field experience assignment to guide the
student team in their activities

Designate an agency for each student field experience team

Provide regular supervision to student teams in collaboration with university
advisors

Provide adequate work-space, support and supplies to enable the student to
function effectively as a field work student in the agency

Participate in student/supervisor/advisor learning conferences

Evaluate the student’s performance in collaboration with university advisors
Evaluate the quality of the service-learning associated with field experience in
collaboration with the university advisors and the students

Make modifications in agency systems to address service-learning problems
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identified in evaluations of field work experiences (If the agency wishes to

continue serving as the field site for Field Experience 595A & B in future years)

The Student

The student will:
Actively participate in classroom and assignment activities to develop knowledge

and skills to enable participation in field experience

Actively participate as a member of the class team to complete activities
associated with Field Experience 595A objectives

Carry out duties assigned to the team by the agency supervisor in Field
Experience B & C

Participate in student/supervisor/advisor learning conferences

Evaluate the quality of the service-learning associated with Field Experience
595B & C in collaboration with the university advisors and agency supervisors
Make recommendations regarding opportunities for improvement of agency
support of Field Experience 595 B & C student activities

Make recommendations regarding opportunities for improvement of university
support of Field Experience 595A, B & C student activities
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Unit 3 Handout: Preceptor or Community Agency Evaluation of Student- Student

Performance

Note: This handout has been adapted and included with permission from Michael Perlin,

Professor of Public Health, Southern Connecticut State University (SCSU). More
information about the use of these specific handouts can be obtained by contacting

Michael Perlin, SCSU, Department of Public Health, 144 Farnham Avenue, New Haven,

CT 06515 (phone: 203/393-6954).

At SCSU, the performance of health professional students, like supervision, is approached

by the Department as a joint responsibility of the Faculty Supervisor and the agency
Preceptor. The assessment of students is conducted as a formal process utilizing three

evaluation instruments illustrated in handouts 2, 3, and 4 in this unit. Handout 2 includes the

following categorical criteria: 1) relationship with others, 2) communication skills, 3)
attitude and initiative, 4) performance, and 5) applications of skills and knowledge as

applied to the conduct of assigned activities. As with any performance evaluation, the
student is given an opportunity to submit, as an attachment, a rebuttal of any of the items
with which he or she is in disagreement. This form is included as an example of how
student assessment can be conducted in partnership with a community agency or
preceptor. You may consider handouts 2, 3, and 4 as part of the overall student assessment
experience. Each handout can be completed and submitted to the course director for group
or individual discussion. For example, the community agency director or preceptor may

wish to meet with the student or with the faculty and student as a group to discuss the

student’s performance and experience.

Preceptor’s Name

Student’s Name

Agency

Date

Please use this form to evaluate the student’s performance with respect to the

following criteria:

Outstanding
(95-100)

High
Average (86-
94)

Average
(75-85)

Weak
(65-75)

Poor
(64 or below)

|. Relations with Others

Preceptor

Administrators

Co-workers

Staff

Clients

I1. Communication Skills

Oral

Written

Performance at
meetings
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1. Attitude and
Initiative

Willingness to accept
constructive criticism

Self-motivation

Self-reliance

Resourcefulness

Flexibility

Thoroughness

Dependability

Enthusiasm

Professionalism

Commitment

IV. Performance

Time management

Follows instructions

Observes regulations

Completes tasks

V. Application of Skills
and
Knowledge

Decision making

Management style

Ability to conceptualize

Assessment of Evaluation Criteria (Please use to elaborate on ratings for any items in
1-V.)

Assessment of Student's Performance and Potential as a Public Health Practitioner

Percentage of Project Completed: (0-100) (if less than 90% please
explain).

Numerical Grade for Project: (0-100).

Overall Numerical Grade of Student’s Performance: (0-100).

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health
for Learn and Serve America’s National Service-Learning Clearinghouse




Faculty Toolkit for Service-Learning in Higher Education

Preceptor's Signature Date

I have discussed this evaluation with my preceptor and agree/ disagree that it
is a fair and objective assessment of my performance.

Student’s Signature Date

If you disagree, you are encouraged to attach a rebuttal regarding any aspect of the
evaluation that you dispute.
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Unit 3 Handout: Preceptor or Community Agency Evaluation of Student-
Competencies and Responsibilities

Note: This form is an evaluation of the student's performance measured against the

Responsibilities and Competencies for Graduate-Level Trained Health Educators, prepared

by American Association for Health Education (AAHE), the National Commission for
Health Education Credentialing, Inc. (NCHEC), and the Society for Public Health
Education (SOPHE). More information about the use of this form can be obtained by
contacting Michael Perlin, SCSU, Department of Public Health, 144 Farnham Avenue,
New Haven, CT 06515 (phone: 203/393-6954). You may wish to adapt this handout to
reflect the specific responsibilities and competencies related to your discipline.

Preceptor’s
Name

Student
Name

Agency Date

RESPONSIBILITIES AND COMPETENCIES OF GRADUATE-LEVEL
HEALTH EDUCATORS

In addition to the student learning objectives listed above, the internship should provide
opportunities for students to participate in, practice and refine the responsibilities and
competencies expected of graduate-level trained health educators, which include
students’ ability to:

1. assess individual and community needs for health
education based on thorough community, behavioral
and environmental analyses;
__Excellent__Good__Fair__Poor__N/A

2. plan and develop externally and internally consistent
health education programs whose parts are consistent
with the scientific literature on the theoretical and
methodological attributes of effective programs;
__Excellent__Good__Fair__Poor__N/A

3. implement health education programs and coordinate
health education programs using administrative,
managerial, and supervisory principles and practices
generally found as effective by the management
professional;
__Excellent__Good__Fair__Poor__ N/A
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4. evaluate the effectiveness of health education programs
using designs and methodologies which are consistent
with the protocols of sound scientific research;
__Excellent__Good__Fair__Poor__ N/A

5. act as a qualified resource person using the latest information

technology to match clients’ needs with credible

information and information sources; __Excellent__Good__Fair__Poor__N/A
6. advocate for the advancement of the practice and the

profession of health education through involvement
in political action;
__Excellent__Good__Fair__Poor__ N/A

7. apply research principles and techniques to improving the
theory, development, and practice of health education,
and
__Excellent__Good__Fair__Poor__N/A

8. conduct themselves in an ethical manner in all professional
activities consistent with the code of ethics established
by the Society of Public Health Education (SOPHE).
__Excellent__Good__Fair__Poor__ N/A
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Unit 3 Handout: Community Agency Evaluation of Service-Learning Course/Program

This form is a general instrument that provides the Preceptor or Community Agency with
the opportunity to comment, in narrative form, on the student’s level of preparedness in
terms of knowledge base, skill level, and degree to which his or her objectives were well
considered and realistic. This form may be modified to reflect the unique agreed upon
expectations and responsibilities within the partnership. More information about the use of
this form can be obtained by contacting Michael Perlin, SCSU, Department of Public
Health, 144 Farnham Avenue, New Haven, CT 06515 (phone: 203/393-6954).

1. Was the student adequately prepared for his/her community responsibilities? Please
provide a detailed explanation for your answer.

2. Did the student approach the community service activity with well-considered,
realistic objectives?

3. Do you believe you were sufficiently informed about the community-based course,
procedures, and expectations? Please explain.

4. Did you, the preceptor, have access to the student’s faculty supervisor?

Community Agency Evaluation of Program
5. What recommendations do you have for improving the quality of this course or
program? Please explain.

6. Would you be willing to accept students in the future? Please explain.

7. What other comments would you like to share?

Student’s Name

Name of Agency

Preceptor’s Signature

Date
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Unit 3 Handout: Community Agency Survey: A Student Post-Test

This handout outlines a sample of key assessment questions that community partners may
use to provide feedback related to student effectiveness in the community. These
questions have been adapted from the University of California- Berkeley/East Bay
Partnership for Service Community-Agency Survey Student Pre and Post Tests Form.
This form may also be considered for Unit 2.

1.

10.

How many students have been placed at or working with your agency?

How would you characterize your interaction with the students working at your
agency?

To what extent did the students’ activities meet your agency/organization’s goals?

What was the impact of the work provided by the students on your agency or on the
clients at your agency? For example, if the students provided mentoring did you
notice any changes in their mentees attitudes, behaviors or skills?

In your opinion, how prepared were the students for the work they provided?

How effective are the students in comparison to other service providers?

Overall, how satisfied are you with your experience with the students?

What problems, if any, did you encounter with the students?

What suggestions do you have for improving the community program in the future?

Have your perceptions of the campus changed or remained the same during the
course of the community program?
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Unit 3 Handout: Sample Student Evaluation

The following sample evaluation is designed to solicit feedback from students about their
experience working with community agencies and their preceptor (if applicable).
Permission to include this form was received by Michael Perlin, Professor of Public
Health, Southern Connecticut State University (SCSU). More information about the use
of this form can be obtained by contacting Michael Perlin, SCSU, Department of Public
Health, 144 Farnham Avenue, New Haven, CT 06515 (Phone: 203/393-6954).

Student’s name:

Agency name:

Preceptor’s name (if applicable):

About the agency:

The orientation to the community agency was appropriate 5 4321
The physical resources (space, materials, equipment) to 5 4321
complete assignments were adequate

Support from other staff was provided 5 4321
The psychological/emotional environment was appropriate 5 4321
The staff conducted themselves in a professional manner 5 4321
The staff displayed a high level commitment to their jobs 5 4321
Staff satisfaction appeared high 5 4321
The agency was an appropriate placement for a health 5 4321
professional student

Networking opportunities were available 5 4321

About the Preceptor:

The Preceptor conducted regularly scheduled conferenceswith |5 4 3 2 1
me

The Preceptor played an active role in helping me learn new 5 4321
skills

The Preceptor offered encouragement 5 4321
The Preceptor expressed a sincere attitude toward my learning |5 4 3 2 1
The Preceptor was open to change and new ideas 5 4321
The Preceptor worked with me and agency members to identify |5 4 3 2 1
meaningful community service activities or assignments

The Preceptor treated me in a professional manner 5 4321
The Preceptor actively sought out my opinions 5 4321
The Preceptor was an excellent role model or mentor 5 4321
The Preceptor appeared to be well respected at the agency 5 4321
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For any statement scored 3 or less, please provide an explanation below. Your evaluation

is important in contributing to understanding and improving the overall community
service experience. Thank you.

Student’s signature: Date:

Comments below:

Edited by Sarena D. Seifer and Kara Connors,Community-Campus Partnerships for Health
for Learn and Serve America’s National Service-Learning Clearinghouse

68




Faculty Toolkit for Service-Learning in Higher Education

Unit 4: Planning Course Instruction and Activities

“Perhaps one of the greatest challenges facing faculty in making course transitions
from lecture-based classroom discussion to community-based settings is to allow
community needs and interests to determine the scope of the course and activities
(Goodrow, B. et al., 2001).”

Competencies
After completing this unit, you will be able to:

Identify key components of a service-learning class.

Review critical elements of service-learning course syllabi.

Plan for effective service-learning course instruction and activities.

Understand the role of reflection in linking learning and service.

Identify strategies for fostering reflection and critical thinking.

Identify roles for students and community partners in service-learning curriculum

development.

Handouts
An Overview of Reflection
Journal Writing Guidelines- A Sample Form
Continuum of Community-Based Learning Experiences
Community Resources and Assets
Community Asset Map

Introduction

Key Components of Service-Learning Courses

Service-learning courses contain several key elements that set them apart from traditional
classes. The main differentiator of a service-learning course is that part of the curriculum
is delivered outside of the classroom and within the context of the community. However,
service-learning courses possess a greater amount of complexity in terms of the number
of stakeholders involved and the quality, resonance, and nature of knowledge transfer and
competency building. For example, a service-learning class is much less one-sided than a
traditional course in that everyone involved has a “vested interest” in its successful
completion. In other words, there are multiple parties responsible for the successful
execution of the course as well as multiple beneficiaries of course outputs. The goals of
service-learning are thus multi-faceted and must be defined in a way that reflects the
“blended value” that effective service-learning programs can create. For example, within
a service-learning course, a student’s learning will go beyond topical subject matter to
include capacity building around teamwork, leadership, communication, and
citizenship—key competencies for any graduate. The reflective component of service-
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learning courses is unique and deliberate. Lastly, due to the complexity involved, service-
learning courses are often more “structured” than traditional courses.

Value in Incorporating the Perspective of Community Partners

Community partners place a high value on the relationships they build with faculty, and
are often eager to be seen as teachers and experts themselves. Although community
partners often report that the benefits of service-learning outweigh the burdens, concerns
around the issues of communication, logistics, and needs-based vs. asset-based
approaches taken by university or institutional partners are common.

Some of the common problems that can occur in service-learning can be proactively
addressed by involving community partners in curriculum design. For example,
community partners occasionally feel that the work involved in overseeing student
projects is overly burdensome compared to the value, quality, and short-term nature of
the contributions made by the students involved. Further, feelings of being “taken
advantage of” and “not respected” are common concerns of community partners.
Specifically, these concerns can arise when students do not meet their commitments, or
even when university researchers neglect to provide follow-up on research they have
gathered through interaction with a community partner’s staff or constituencies.
Marginalization of this sort can significantly detract from a partner’s willingness to
participate in future service-learning initiatives. Even when duties are shared equally and
commitments are met, tensions can still arise when overall priorities of the parties
involved are not aligned. Such a situation could occur, for example, when a community
partner is focused on short term results (as in the case relief work) and is therefore
reluctant to work with a university partner on a project with a longer term impact (e.g. in
the area of social change).

It is important to anticipate challenges that are frequently encountered in service-learning
and consider what approaches might be effective in addressing them. An integrated and
interactive approach to curriculum design is helpful in ensuring that expectations are
matched, execution of the course is time-efficient, and goals are aligned. Snags
frequently occur with evaluation because there is a lack of clarity in regard to
accountability. Students are at times confused as to whether they are accountable to the
university or the community partner, and partners can be similarly unclear as to whether
they are more accountable to the university or to themselves. Having the community
involved in course design provides each partner with enhanced clarity as to their role and
responsibilities, which can alleviate this issue.

Another common problem centers on the perception of the university within the local
community and local social sector. When a university unilaterally determines
“community needs” or when university representatives employ esoteric language or
university vernacular, it can be off-putting or even alienating to potential community
partners. Without a clear and palpable break from an “ivory tower” orientation,
universities will find it challenging to develop the deep and meaningful community
partnerships necessary to build effective service-learning programs. Thus, university
partners should be sensitive to these things when interacting with community
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organizations. At the same time, community partners must communicate clearly with
regards to their mission, goals, timelines, and resource levels. Without this type of effort
and focus on both sides, valuable partnerships may never get off the ground.

Some helpful points include:

— Institutions should avoid an “ivory tower” orientation in words and in
appearance

—  Conduct mutual site visits to bring the “academic forum” into “community
territory,” forcing both sides to venture outside of their comfort zones in the
attempt to find a middle ground

—  Suggest ways for community partners to supplement discussions with self-
education

—  Work together to set clear expectations as to roles, activities, and
accountability for all sides

—  Resist the temptation to determine community needs and program content
unilaterally

— Relationships require regular nurturing. Trust may take years to build, but
only one bad project to ruin

Developing course syllabi

A service-learning syllabus should include all of the standard elements including the
purpose of the course, course directors, contact information, class schedule, and so on.
However, given the complex nature of most service-learning courses, even some of the
standard components need additional explanation in the service-learning context. For
example, the use of journals in grading should be treated very carefully. For many
students, the idea of a qualitative assessment of student work, where there are no
absolutely right or wrong answers may be quite foreign. Course directors should be very
clear as to what the expectations for journal writing are and exactly what the grading
criteria will be. Further, given that service-learning classes may be a significant departure
from standard course work, course directors are encouraged to reiterate the accreditation
standards of the course as well as the fact that normal institutional standards for work
quality, honesty, and the like will be upheld.

More innovative recommendations include using the syllabus to tie the course to the
objectives of the entire curriculum, as well as linking the course to the goals of the
institution or university. It can be helpful to supplement the syllabus with a discussion or
writing project on the rationale behind service-learning as an educational methodology
and as an integral piece of the process used to prepare students for graduation. The magic
won’t just happen on its own—students need to understand the collaborative and
symbiotic model that drives service-learning as well the critical role that the students
must fill in order for the model to function properly.
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Key Takeaways
1. Course syllabi provide an opportunity to set expectations but also to clarify the
critical role that service-learning can play in the overall education process.
2. Service-learning classes, with their triad of partners, have complex and multi-
faceted goals that set them apart from traditional courses.

Reflection: Linking Service and Learning

Role of Reflection

Reflection has been called the “hyphen” that links service with learning in service-
learning. It provides the time and opportunity for students and partners to grow and
evolve as a result of their experiences within a service-learning course. Reflection is the
most effective forum for students to link what they learn in the classroom with what
transpires in the community environment, and vice versa. In other words, reflection is the
intentional consideration of the experience in light of a particular learning objective.
Reflection also provides the opportunity to practice and enhance one’s capacity for
critical thinking. Lastly, reflection can function as a means to celebrate oneself and the
accomplishments of a service-learning partnership.

Reflection can also provide a channel for professional development. Professionals think
differently and notice things differently in the field, than do novices. While reflection
may not necessarily make someone more knowledgeable, it can certainly help someone
better understand the field and make connections more clearly. Reflection can be a way
for students to associate in different ways with the larger community but also with their
current and future professional peers. Reflection also helps students break free from an
“ivory tower” orientation and really engage with their communities and view their
profession as a means to positively impact society. All disciplines, fields, and professions
can benefit from having more practitioners that are accustomed to reflection and are thus
equipped to address issues differently.

Forms of Reflection
The Kolb model suggests that when one learns from experience,

Why?
one goes through a three-step cycle: (1) start with a concrete 4
experience, (2) consider reflective observations, and (3) process What?
information through abstraction and conceptualization. The key Ni‘zv""\;‘:;;

here is to discipline the service-learners to base their reflection on
concrete experiences, given that many individuals in academic
environments have a tendency to leap prematurely into theoretical
or conceptual discussions. Grounding students and connecting
them back to real experiences is key for reflection exercises to be
worthwhile.

There are many innovative approaches and methods to structure reflection activities.
Journal writing, or “journaling,” is the most common form. When journaling is structured
well, students write things they do not even know is inside themselves; “once they have
written it down, they own it.” Journal writing can be more useful when it is “continuous”
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and “contextual” and done over the course of the class rather than all at the end. Instead
of grading students on an entry-by-entry basis, students can be required to create a
“community experience portfolio” that abstracts key learning from all of their journal
entries and other sources. Students often have the uncomfortable impression that
journaling requires them to express a “profound learning experience” every time they
write. Creating a portfolio of their experiences that draws upon the textual evidence from
their journals is one means to address this issue.

Other course directors have students structure their journals into “critical incidents”
rather than lengthy narrations. As Strauss and his colleagues indicate, this requires a
good deal more discipline and critical thinking and is a tool that can be used much more
realistically in the students’ professional lives (see suggested readings). Pre-reflection
exercises are another powerful way to get students thinking early on about how they view
the community, what they expect to learn and so on.

Other suggested methods of reflection include digital storytelling, a photo journal, or
visual storyboard that encapsulates the experience, among many others. Reflecting
"online" is a useful approach and perhaps more successful with a specific question raised
to the learners and a faculty or community facilitator "monitoring” discussion and flow of
information among learners. In this scenario, learners may wish to create their own online
"rules of engagement” for sharing their thoughts. In the case of online reflection, ensure
there are clear instructions and provide contact information for those having technical
difficulties.]

It can be highly effective to have the influence of the community partner integrated into
the reflection process. This can be as simple as community partners and even their clients
participating in informal discussions with the students. This is yet another way to keep
students grounded in reality and to hold them back from theoretical postulations that,
while interesting, may ultimately lack in significant value or merit in this context. As part
of the reflection process, when students create pieces of work that can be used by the
community partner or other external parties, the level of dedication and the quality of the
work is often much higher. For example, one group of students produced a video that
their partner could use as a marketing and teaching tool.

However, no matter the format or the structure, the key to valuable reflection in the eyes
of John Dewey, a theoretical pioneer on this subject, is whether or not “the reflection
assignment generates interest in the learning.”

Key Takeaways:
1. Reflection is a valuable way to achieve learning objectives and professional
development.

2. There are many forms that reflection can take, ranging from the informal to the
formal. However, the key for any reflection assignment is that it is challenging,
grounded in concrete experience, requires critical thinking, and inspires interest in
the learning.
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Tips for getting started

What are the criteria for determining whether service-learning would be useful to your
course? What do you need to do to ensure that your course is responsive to community
concerns, and reflects the desired outcomes of the course? The following list of tips is
presented to ensure that service-learning is appropriate for your course, and is optimal for
achieving community-identified concerns in partnership with the community
(Cunningham, Craig A, 2000; Zlotkowski, E.). These tips may be helpful when
converting a traditional course to a service-learning course, or designing a new course.

Establish learner outcome and competencies. If you have not already established the
learner outcomes and competencies for the course, you may wish to review Unit 2.

Determine whether the course selected is appropriate in terms of achieving its
objectives in a community setting. Not all courses are meant for or are considered
useful for community-based service-learning experiences. How optimal is the course that
you’ve selected for advancing its objectives through service-learning? Will you be
developing a new course? Or will you be modifying an existing course? These questions
are important to consider and discuss at faculty meetings, curriculum development
meetings, and partnership planning meetings. Involve community partners and students in
the discussion around the appropriateness of integrating service-learning into an existing
Or New course.

Define a service-learning experience. Before course development begins or revisions
are made to an existing course, it is important for the partnership to define what is meant
by a service-learning experience. Referring to the handout, “A Continuum of
Community-Based Learning Experience,” the partnership can establish its position on
this continuum and design a course that best reflects the group’s definition of service-
learning for future direction (Bruce and Uranga McKane, 2000).

Select the type of placements, projects, or activities that facilitate the service and
learning related goals. What organizations and agencies are potential partners in the
service-learning course? Are they appropriate settings for carrying out course content, as
well as service and learning activities? What are their limitations, if any, for addressing
course content and competencies?

Determine the appropriate structure and requirements for the service and learning
components. As you design the course, it is important to determine the structure and
requirements; in other words, will the course be mandatory or elective? Will it be short-
term or long-term? How much time will be spent in the classroom versus the community
setting? If the course is short-term, how will you be able, if at all, to ensure that the
activities are sustainable? Will students be working solo or in multi/interdisciplinary
teams? The structure and requirements of the course may vary depending upon the nature
of the course and the scope of the community activities. A course is more likely to be
sustained if it is a required component of the core curriculum. If it is not possible to offer
the course as a requirement, consider offering it as an elective or optional course. This
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will allow you to build support for the course and track your successes early on. Units 7
and 8 provide more information about building course infrastructure and sustaining
course activities.

Determine how students will be graded. Grading is something that must ultimately be
guided by a course director’s own principles and philosophies. However, exposure to
standard practices and examples of grading techniques across the service-learning
community is beneficial. Some service-learning faculty grade the service piece of the
course on a pass/fail basis-either the students completed the requirements or they did not.
Similarly, some grade journal writing or online discussion participation on pass/fail basis
based on whether the students made the required number of entries or comments. Others
grade the service portion of the course based on an end-of-term portfolio, research
project, or community experience portfolio. Make expectations as to length, frequency,
quality, and content as explicit to students as possible.

Determine how the partnership may facilitate student learning. What role will
members of your partnership play in facilitating student learning? Some examples of the
potential role community partners can play include but are not limited to: facilitating
reflection discussions, mentoring students in the community, presenting to students on
issues related to course content, and guiding or participating in community-based
research activities with students.

Incorporate meaningful reflection activities. Reflection is a critical component of
service-learning and “facilitates the students’ making connections between their service
experiences and their learning (Eyler et al., 1996).” A variety of unique methods and
tools can be used to foster high-level critical reflection, including dialogue, “journaling,”
story-telling, photo-journaling, and more. The process of reflection allows students to
explore the broader social, political, economic, and cultural issues affecting society and
their civic roles as citizens and professionals. Suggested reflection resources are available
at the end of this unit to support the development and implementation of reflection
exercises.

Determine the appropriate classroom workload for the course. This tip is particularly
important if you are transitioning from a traditional lecture-based course to a service-
learning course. For example, will there be less or more reading, fewer or more problem
sets? Will there be fewer or more cases or tests? What types of learning can the service-
related work facilitate that are currently being covered in another way, or that are
currently being assessed in another way? What are the grading requirements?

Develop a course that may be structured from past or current student service
projects. Faculty members are encouraged to design service-learning courses that build
on past or current student service projects, within the curriculum or outside of the
curriculum. For example, findings from a community assessment conducted by students
in the fall semester might be used for program implementation or evaluation activities as
part of a course offered in the spring semester. Rather than involving students and
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community partners in a repetitive project, identify ways that the course can set the stage
for or complement future student activities!

Consider different strategies for continuing the partnership and course activities
during academic breaks. The partnership may wish to explore alternative break
activities, such as Break Away (http://www.alternativebreaks.org), student internships or
fellowships to serve as a bridge between the academic calendar and summer breaks.
Identifying different strategies to continue course activities will limit the disruption and
interruption of efforts. Several suggested websites at the end of this unit provide
resources that you may wish to refer to.

Identify opportunities for student and community orientation to the service-
learning. Prior to the implementation of the service-learning course, it is important to
create opportunities to orient faculty, students, and community partners to the course and
activities. The orientation may provide information about the course content, the
community service activities, the roles and responsibilities of each stakeholder, and an
overview of the teaching methodology being used.

Identify opportunities to prepare community partners for their role in teaching and
supervising students. Depending upon the role that community leaders are playing in the
course, it is important to provide support for community partners who will teach and
supervise students. How might the campus and community agency support skill
development for community partners in this area? Support might come in the form of
mentoring, attendance at local or national meetings, workbooks or other useful resources.
Units 2 and 7 provide more information about the importance of skill and leadership
development for community leaders.

Identify appropriate assessment strategies for the course. Unit 6 provides a
comprehensive strategy for course evaluation and assessment. Unit 3 provides an
overview of student assessment for your review. As part of your assessment strategies,
consider using pre and post tests, journals, work logs, supervisor reports, project
deliverables and self-assessments to evaluate students.

Ensure that time, staff expertise, and facilities are available within and outside of
the academic institution. Units 7 and 8 provide more information about building and
maintaining program infrastructure, including issues related to faculty development,
funding, staff and student availability and commitment, community and campus facilities,
and more. Ensuring that the necessary time, staff and expertise, and facilities are
available is essential before the partnership’s activities can be developed and advanced.

Determine if the course is feasible in terms of community expectations. A key reason
for involving community partners in the design of the course is to ensure that it meets or
IS responsive to community expectations. Issues related to expectation-setting can be
discussed and resolved in the partnership planning meetings. The most important issue is
to have a clear understanding of community expectations before and while the course is
being designed and community-based activities are established.
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Ensure that the course is appropriate in terms of students’ learning the content.
How will the service-learning course fulfill student learning expectations? Unit 3
provides information related to fostering student competency through service-learning. It
is important to involve students in the discussion of the type of course that would help
them build their skills and knowledge through real-world experiences.

Ensure that the course incorporates civic/public issues to which the students’
community-based activities might lend themselves. Service-learning courses provide
excellent opportunities for incorporating issues related to professional responsibility,
peace and justice, diversity and stereotypes, public policy and others. Often the
discussion of these issues emerges through reflection exercises and the use of related
texts and media.

Ensure that the course allows students to develop their critical thinking skills.
Students who have been involved in service-learning experiences indicate that their
problem-solving and critical thinking skills have been improved through working on
team projects involving the community (Gelmon & Holland) Awareness about their
improved critical thinking skills and ability to see themselves within the context of a
broader world view can be captured through the practice of reflection.

Identify opportunities for interdisciplinary or multidisciplinary learning among
faculty, student and community leaders. Are there opportunities for faculty from a
broad range of disciplines to participate in designing a course that fosters
interdisciplinary or multidisciplinary experiences for students in the community? Are
there opportunities to involve a diverse range of disciplines in the learning experiences
such as business, foreign language, technology, physical fitness, or creative arts students?
Even if the course is in an early stage of development, it can be useful to consider future
opportunities for incorporating interdisciplinary or multidisciplinary learning.

Ensure that the course is capable of fostering in students a tolerance and acceptance
for diversity. Service-learning courses are excellent forums for broadening students’
worldviews, and building tolerance and acceptance of others. Unit 8 provides several
resources that may be helpful to enhance student understanding of diversity and
acceptance.

Ensure that the course is capable of addressing community strengths and assets as
well as needs. It is very common for service-learning courses and activities to address a
particular “need” in the community. In the process of course development, it is important
to consider how the emphasis on “need-based approaches” can hinder good community
relations and effective outcomes (McKnight and Kretzman). Rather than designing
courses with an exclusive focus on community needs, place a more balanced emphasis on
community assets and strengths in planning the course. For example, a case study
describing a community organizing project among the elderly poor in San Francisco’s
Tenderloin District described a balance between need and asset based approaches to
community building, stating:
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“Although the Tenderloin suffers from a plethora of unmet needs, it also has
many strengths on which to build, including multiculturalism. The Tenderloin has
for years had its own multi-language newspaper. Several large and widely
respected churches, a comprehensive and progressive local health center, and an
active neighborhood planning coalition and housing clinic were among the
‘building blocks’ identified by organizers as potential supporters, allies, and
advocates in the effort to create an environment in which residents could become
empowered (Minkler, 1997).”

Only when the organizers described in this case study considered focusing on both needs
and assets were they able to develop activities that truly benefited the local community.
This type of approach helps students view communities as multi-faceted entities, not just
places with endless deficits. John McKnight and John Kretzman have several books and
workbooks that address the asset-based approached and are found in the suggested
reading section within this unit.

Identify meaningful opportunities to involve students and community partners in
the development of the course and activities or to lend their educational skills
during the course. Drawing upon the knowledge and skills of the students and
community partners is an excellent strategy for enhancing the learning activities for the
course. For example, there may be an opportunity for a community partner to participate
in the classroom as a guest speaker. As part of the teaching experience, the community
partner may wish to discuss a problem related to the course objectives and develop a role
play scenario that reflects a real community situation. Students play different roles and
explore some thorny issues that emerge. Community partners can be particularly helpful
in assisting students expand their frame of reference and understanding so that they
become more comfortable and competent working with members of communities
different from their own communities of origin. Students also have key strengths and
assets that can be considered; how might the campus student groups and associations
contribute to the course and activities? What student leaders can serve as liaisons to the
community and campus groups? Tap into both community and student resources and
skills!

Develop opportunities within the course for involving students and community
partners in planning and implementing community activities. This particular “tip” is
really dependant upon the type of service-learning course that you are developing. If the
identification of community issues is central to the course, then it is important to involve
key stakeholders, including students and community partners in this process. The
following section provides tips for planning, assessment and priority setting as part of
course activities.

Do not wait until the plan is 100% perfect to launch. Pick a reasonable starting point
and launch the service-learning course with the goal of making improvements every year.
Many of the Community-Campus Partnerships for Health partnership principles are
“ideals” and may not be possible to achieve within the first year of the program. Instead,
the partnership principles should be seen as guidelines for how to refine and improve
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efforts over time. “Keep a sense of humor,” “be flexible,” and realize it’s “a marathon
and not a sprint.”

? Reflection Questions

=  Why do you want to change your course?

= What are your preliminary thoughts on how service-learning can/will affect student
learning outcomes? Community outcomes?

= How do you see your role changing as a faculty person in the course, if at all?

= How might course activities address the issue of culture and disparities?

= |f planning and assessment activities are part of the course, what steps will be
followed to effectively develop them? What role will students, community and
faculty leaders play?

=  How, if at all, will the course’s assessment and planning activities be built upon for
future courses?

= How will data from the course’s assessment and planning activities be shared with
members of the community?

Case Studies

The following case studies focus on key themes related to planning service-learning
course instruction and activities.

Case Study: Community-Based Participatory Research: The Baltimore Safety Net
Access Project

The following case study focuses on the Baltimore Safety Net Access Project. More
information about this program can be obtained by contacting Tom O’Toole, Assistant
Professor of Medicine, Division of General Internal Medicine, Johns Hopkins University,
by phone: (410) 614-0093 or email: totoole@jhmi.edu.

Background:
Medical students in the Soros Service Program for Community Health summer internship

are required to conduct a community-based project that treats education, research, or
service-enhancement based. For the summer 2001 class, the consortium of community-
based organizations that host the students decided to conduct a needs assessment and
access to care survey at their eight sites. The goal of this summer’s project was to (1) use
the surveys to identify the shared needs and issues of safety net providers (homeless
shelters, soup kitchens, community health centers, drop-in centers); (2) use this project to
promote the collective advocacy interests of the group rather than as fragmented or
isolated concerns; and (3) map issues and needs specific to each organization that can be
useful to their own fund-raising and internal assessments. The result was a
comprehensive report on the availability of services and unmet needs in Baltimore city
(www.soros.org/baltimore/assets/2001_access_report.htm).

Project description:
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The project itself consisted of three phases: (1) survey development; (2) data collection
and analysis; and (3) findings dissemination. The consortium developed a standardized
survey that included the option for each community group to add specific questions
unique to their organization or population of clients. To create a consistent and effective
approach to surveys, students assigned to each community site for the summer were
trained by foundation staff on how to conduct the surveys and were supervised by the
community mentor at that site. Once the anonymous surveys were completed, they were
brought to the foundation where they were entered into a database for analysis. Periodic
updates of the descriptive data were circulated electronically to the community
consortium for feedback and interpretation; the final report and recommendations were
shared prior to its release. During the last two weeks of the internship, the students
participated in media training workshops in preparation for a scheduled press conference
